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ABSTRACT 

Globally, there has been an ongoing debate on the journalism profession, with some 

arguing that a disconnect exists between the profession and academia. Available 

evidence suggests that the media industry has seen a decline in specialization and a 

corresponding rise of the generalist. Industry players have complained that journalists 

that are released to the marketplace are lacking in multimedia and basic technological 

skills. Simply put, they lack competency skills. Therefore, this study investigated key 

competencies required for the practice of journalism in Kenya. The following 

objectives guided the study: to explore the extent of journalists’ innovation in the 

practice of journalism in Kenya, find out levels of technological knowledge of 

journalists practicing journalism in Kenya, investigate emerging job skills and 

attributes critical for the practice of journalism in Kenya, and examine skills gaps 

identified among journalism graduates in Kenya. The study design was descriptive. 

Quantitative and qualitative data were obtained from a sample of 139 comprising 

journalists and editors. According to the results, journalists enter into newsrooms with 

little skills, resulting in retraining by the employer. Also, an interview with editors 

confirmed that they (editors) are always keen to notice journalism graduates with 

mastery of required skills and competencies as they join their organizations. 

Moreover, results indicated Pearson r=184.619 and p=0.001. A strong positive 

correlation was established between journalism competencies and the likelihood that 

employers often consider journalists’ innovation, technological knowledge, and the 

emerging job skills and attributes critical to journalism in Kenya. Based on the results, 

the study recommends that media outlets work closely with journalism schools to 

ensure that journalism graduates get both theory and practical aspects of training so 

that they can perform better in a media environment. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE STUDY 

Introduction 

Media industry has undergone and continues to experience structural and 

operational changes over the years. The practice of journalism as practiced in 

yesteryears cannot withstand the pressure and demands of present times. The process 

of journalism is changing, and so is the final product and how it is packaged. These 

changes are taking various forms and the focus of the content, which is often the 

audience dynamically progressing. While the focus initially was the fundamentals of 

the mass media prototype that is the paucity of information,  domination of 

broadcasts, and the presence of a mass audience. These organizatiomns are quickly 

dispersing due to technological, economic, and societal changes (Deuze, 2007; Drok, 

2013; Halman, Sieben, & van Zundert, 2011; Küng, Picard, & Towse, 2008).  

The discussion on journalism is dynamic, a perpetually alterinmg concept used  

inversely depending on context, and perhaps whatever is distinctive about journalism 

is always constructed (Usher, 2017). Conventional journalists  use technology 

cautiously, and this is often seen in how they report, select , edit and even prioritize  

what they deem as news (Vos & Craft, 2017). Such ideas mimic and bloster  in the  

process of making news,  justifying ostensibly  compliant  but, in a sense, 

unadventurors  ways for conceptualising the world outside the newsroom. In this 

often oblivious course, called ‘‘news instinct’’, reporters highlighted accepted 

accounts of events and rejected alternative accounts as ‘‘not news’’. Similarly,  

western journalists welcomed and connived with  received notions and colonial 

constructs of Asia, forming a self-validating plot of a territory(McCombs, 2018). 
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Media exists to fulfil public interest. Inadvertently, the public is eager to 

engage and often display an ever-increasing yearning for involvement (Hermida et al., 

2011). This relationship with the public continues to evolve as the interaction 

becomes an everyday occurrence. This information age era, has  internet readily 

avaliable, and social media  accessible,  enabled the public to interact with media 

easily by sharing data and providing feedback (Gillmor, 2004; Larrondo, Domingo, 

Erdal, Masip, & Van den Bulck, 2016; Rosen 2008).  The attitudes of  younger and 

potential  news audiences’  toward news making processes, indicate that both civilian 

and participatory journalism will continue to play  significant roles  of meeting these 

audiences as key consumers of news  (Poindexter, 2012). The public, through this 

interaction, determines the quality of journalism that will be acceptable or not to 

them.   

 It has been argued that with the disruption and shift in technology and 

economics of media, those who do not remodel in the ledcture halls and outside the 

classrooms will be left behind. The same applies  to  those  journalists who fail to 

invent in the newsroom, for they too will be left behind (Finberg, 2013). Therefore, 

this places a demand to have a relook on the preparation and training of journalism to 

establish  whether the ability of the academia and media industry to feed off and into 

each other is happening. Finberg (2013) added that the real disruption will be colleges 

and universities facing a decline of value in their degrees if they do not innovate.  

Journalism education used to be viewed as being mostly theory-based but not 

anymore, as journalismeducators are now  answering to the needs of the  media 

business fervently. Notably there are  emerging focus on  social media,  dataficication, 

enterprenuarship and  such associated fields , that are training students to transport 

novel skills and aptitudes to the workplace (Mensing, 2017). The changing media 
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environment and the fact that media managers are requiring more from journalists 

than ever before should be a catalyst for schools of journalism to be more responsive 

to projects on the competencies that will be required to adapt to the disruptions.  

Journalists have a professional  philosophy that make assertions to a specific 

position  and prestigein society. This distinctive role safeguards their professional 

identity (Deuze, 2005; Sherwood & O’Donnell, 2018). To understand  journalism as 

an ideology predominantlymeans  conceptualizing  journalism in the manner that the 

journalists give value and meaning to their work.  It is no surprise that often  

Journalists would   identify  with their professiona  more easily than their employers 

(Nygren & Stigbrand, 2014). The patterns accepted by journalists across the world 

show extensive variation (Hallin & Mancini 2012; Hanitzsch, 2011). Therefore, the 

challenge is on  deciding and prioritizing on what skills to highlight more over others, 

and to understand, why the preference  to use social media and new technology skills  

by the Journalists and demonstrate how the training of new media gets integrated into 

the training programs and preparation of journalists for the newsroom (Bor, 2014). 

Based on this background, it becomes important to investigate the key competencies 

that identify journalism and is considered essential for the practice of journalism in 

Kenya. 

Background to the Study 

Coverage of disasters   for instance, the 2004 Indian Ocean Tsunami show that 

Journalists often  face strong competition from amateurs who recorded these incidents 

while they were  in progress(Valenzuela, Puente, & Flores, 2017). The mishmash of 

Cyberspace spread, and access to digital images and computer copy editing, 

engendered prompt and  reliable replies. While non-journalists often lack the 

journalistic technique of handling stories and the advantage of being first at the scene 
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of a disaster, the use of spectator reports,  amalgamated with the skill to cross-

reference with other sites, contribute to their reliability. Another perspective is that 

news media consumption only gets its much-needed consumption when there is a 

worldwide crisis or disaster (Florentino-Hofilena, 2010). That is when the media 

feelsrelevant. Florentino-Hofilena continued to add that “depending on how well 

journalists do their jobs, public contempt either heightens or diminishes” (p. 181). 

Additionally, Gaunt (1992) noted that  those who process news fast in the face o crisis 

often play a significant role of not just informing the audiences but also shaping their 

opinion.. A perspective he attributes to emanate from how one is trained.  

The work of Journalists has been significantly changed due to the fact that the 

world is considerably intercconected empowered by globalizalization, dititization and 

the ability to operate in multicultural contexts.  Inspite of these realities, many 

Jounrnalists have shown reluctance to be creative, and innovate in their embrace of 

technology. This journalistic labor often disrupts journalist perception of profession  

and autonomy (Pihl-Thingvad, 2015; Witschge & Nygren, 2009). Another reality also 

is that journalism training across the world is becoming more and more  standardized, 

formalized, professionalized, and as a result graduallybecoming homogeneous 

(Deuze, 2006; De Burgh, 2006; Fröhlich & Holtz-Bacha, 2003; Gaunt, 1992; 

Goodman, 2018; Josephi, 2010; Obijiofor & Hanusch, 2011). 

The Internet allows for the creation of multi-dimensional reports, that are 

embedded with  animation,  videos and images.Despite this seemingly solid display, 

accuracy of reports or news remain a big concern as , diligent consumers often 

compare journalists’ analysis with own sources' original accounts. For example, as 

noted by Klinger and Svensson (2015), the authenticated websites, that accumulate 

these reports, such as the BBC, New York Times, and the ABC (Australia) are 
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documenting high page viewership. Consequently, bradcastersfunded by the public, 

have been under pressure to survive for a decade. Embracing these newer ways of 

Journalistic enterprisemay have a new tenancy on life, if they can  adapt to changing 

times. High-content programs which might have a low audience on radio or television  

for instance, can now amass  huge global audiences.  

Citizen participation continue to be a part of journalism  whether  the  

captured videos or photos of a dramatic event(s)  are done by a citizen witness or a 

blogger (Allan, 2013; Allan & Thorsen, 2009; Goode, 2009; Lowrey & Latta, 2008; 

Nip, 2006). With the rise in citizen journalism and the assumption that anyone can be 

a journalist  by engaging in social media tools such as Facebook and Twitter, a red 

flag of  growing concern from media trainers that such predisposition might devalue 

the profession and erode some gains in as far as the ethical standards often instilled 

through training is concerned (Rowe & Gilmour, 2008; Van Slooten, Friedman, & 

Tanner, 2013). This, however, is debatable as trust and dependability of the media and 

journalists is an aspect that stakeholders look for when consuming media content. 

Over and above playing its watchdog role, the media is also depended upon to be a 

guide dog for the citizenry when analyzing media content (Dayeswari, Rayaprolu, & 

Jone, 2017; McCourt et al., 2007; Vergeer, Hermans, & Sams, 2011).   

Journalists have predictably been characterized by where they work, for 

instance, a journalist would be defined by whether they work  in newspapers(print) or 

radio, and television(broadcast) stations (Hanitzsch & Vos, 2017). However, in the 

era of the Internet, although everyone can be a publisher, it  is best to note that skills 

or training of becoming a journalist is not  shared by all who  engage in citizen 

journalismAs such, journalists with relevant training and skills continue to authorize 

information and provide signposts for discerning audiences. It is my submission that  
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a distinction between  those who  apply professional practices within recognized 

codes of ethics would be differentiated from most bloggers or citizen journalists, who 

don’t submit to the professional practice. Good governance, irrespective of the kind;  

whether  democratic or authoritarian, demands quality information on which decisions 

are based. Journalists should be trained to produce accurateand true stories about  

communities. Journalism educators on the other hand must make ethics and 

professional procedures the core of their teachings (Linden, 2017). 

According to Newman, Fletcher, Kalogeropoulos, Levy, and Nielsen (2017), 

many practitioners in journalism in majority of   countries have neitherfundamental 

and formal training in the basic theory, nor comprehension  in the process of news 

writing and broadcasting, They claim that  aptitudes such as ; skills, attitudes and 

knowledge can be caught on the job. Competent, trained reporters, however,  display 

versatility, demonstrating the expertise to write in different fields and for different 

media – long or short, fast or slow - for a assortment of audiences and platforms. 

Khubetsova, Korkonosenko, and Blokhin (2015) proposed a competency 

approach totrain journalists as professionals. These scholars view  view of 

competency is  argued as a a holistic in nature where general attributes such as critical 

thinking and creative  writing are applied to specific contexts. This model or approach 

is critical in making assessment on the competency of a journalist and  also in 

establishing the connectionbetween theory and practice. Although the competency 

approach may be  useful in determining desired  assessment and outcomes of a  

professional training,  it is seem as  subjective. This limits the usefulness of Hager and 

Gonczi’s (1996) concept of competency in which they argue that it should solve the 

problems intended to solve. 
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It is important to identify different perspectives that a graduate can be deemed 

competent professionally. Such competency areas  are multi-dimensional and 

include:functional, behavioral, and holistic approaches . The behavioral approach 

considers professional competence based on comparatively steady character 

distinguishing causally linked to efficient or exceptional job performance. The 

concept “competence” was introduced by White in 1959 to describe the temperament 

disposition that are closely related to the “perfect” job recital and high motivation 

(Devine, White, Ensor, & Hughes, 2016). The competence-based approach began by 

isolating what was observed  and noted as successful and effective performance 

distinguished from what was analysed as less successful  . As such, competence in 

journalism captures skills located outside the cognitive abilities, and these include; 

social skills such as, self-awareness,  and self-regulation,  although some of these 

skills  may also be incorporated into individual categorisation. 

With the disruptions registered, the journalist of today is constantly under 

pressure to be innovative. A journalist today is expected to be a good cameraman, 

able to take great videos, and an excellent writer so as to shoot, record, and write for 

all platforms to deliver on their assignments. The versatile the journalist is, the better 

they are at keeping their job. Consequently, a journalist is expected to not only bring 

in more audiences but are also tasked with keeping and engaging with them through 

social media (Goodman, 2018). These expectations will then require a special set of 

skills to make it in the newsroom, and the focus then shifts to the training institutions 

and their responsiveness to the needs of the current newsroom.  

Journalism Profession 

The inquiry as to whether academia takes into consideration the industry needs 

in the preparation of graduate students has been an ongoing global discourse. Papers 
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and various studies have been commissioned to establish the perceived disconnect 

between the training and practice of journalism (Goodman & Steyn, 2017). Despite 

the agreement that there exists a disparity between what is trained in schools of 

journalism and what is required by the industry, what isknown  to a lesser extent ,are 

the particular dexterities that journalists will require to be regarded as  successful in 

future (Finberg, 2013). It is also becoming a challenge for journalism educators to 

make decision on  what to prioritize in curricula due to fluid understandings of what 

establishes journalism (Carlson & Lewis, 2015).  

Australia has registered an advanced progression in its media landscape, with 

most newspapers becoming digital. The first digital newspaper was in 2012, and this 

growth has continued with media houses having a strong online and mobile media 

presence (O’Donnell, 2017). Although Australian schools of journalism have tried to 

adapt to global changes in the curriculum by adding courses like online journalism, , 

not much has been done empirically  to establish the influence of these changes on 

conventional forms of journalism like print and broadcast (Creeber & Martin, 2008; 

Lowrey, Daniels, & Becker, 2005; Van Slooten et al., 2013). Australian newspapers 

often criticize journalism educators for teaching too much theory and creed (Green, 

2005) over practical tenets of the industry. Further, Glasser and Ettema (2008) added 

that the journalism programs being implemented are yet to develop approaches that 

instill entrepreneurial skills an aspect that schools of journalism in the US have been 

able to infuse in their curricula.  

Australian journalists and academics as noted by O’Donnell,  remain to differ, 

now and then acutely,on what best trainingfor professional journalism should entail 

(O’Donnell, 2017). In 2015, a study exploring the employability scale of Australian 

journalism graduates established that there was no unanimity on what  constitute a 
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person  that is preparedfor journalism work (Nielsen, 2015). Employability is 

gradually taking interest with the Australian government requiring graduate 

institutions to provide data on the same (O’Donnell, 2017). This is under the backdrop 

of a tenuous relationship between academia and the industry. As Green and Sykes 

(2004) acknowledged, there exist no formal links between academia and media 

institutions. Cullen (2014)  reported some success  in his study as regards a new 

conversation between journalism instructorsand news editors on graduate 

employability.  

The internet has accelerated the growth of media in China as Smartphone 

functions and affordances have stayed as  the main source of information for mobile  

phone users (Facebook Investor Relations, 2014). Despite most media outlets being 

owned by the government and the ruling party, these media houses can easily be 

accessed on the internet. However,  an exception is noted on the  Social networking 

sites like Facebook and Twitter ,  that are not accessible in China. Politics and 

politicians have a stronghold on the media such that they control media not only in the 

distribution of resources but also financially and in setting the agenda (Han, 2007). 

Content has to go through various “hands” before it is approved for publication, while 

commercial and other emerging online platforms can only publish news that is run on 

government news sites (Han, 2007; Scharping, 2007).  

With the exponential growth in internet,  China has been seen as highly 

progressed in journalism training. This is attributed to the wide array of  employment 

opportunities that China  account for. These opportunities include but not limited to: 

diverse media outlets, employment in both government and non profit organiztions 

and /businesses, and these could be in publicity departments, public relations firms, 

advertising firms and marketing communication institutions, just to highlight afew 
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(Cai, 2003; Ding, 1997). However, with thisperfect image account of China, it 

becomes difficult to evaluate the influence of education on graduates’ performance 

compared to adhering to the tenets of journalism and operating in a Party 

propagandist’s environment. Consequently, education curve has been characterized 

by  series of battles among opposing  powers: “political conservatism versus market 

liberalism, harsh oppression versus tactic resistance, ... and commonality versus 

variation” (Guo, 2010, p. 28). As concluded by Xiaoming and Xiaoge (1997), China’s 

educators have yet to find agreeable and  effective model for journalism training since 

neither the American nor the Soviet model works.  

Media development in South Africa cannot be discussed without having its 

political and social evolution in mind. A referenced difference in the pre and post-

1994 South Africa journalism scenery was the effort to branch outprint fromelectronic 

newsrooms and  instead open up commercial and journalism training opportunities for 

South Africa’s previously suppressedblack population (De Beer, Pitcher, & Jones, 

2017). A rise in community and vernacular media houses that are owned by blacks, 

has necessitated what has been termed as the Africanization of journalism hence the 

need to find aboriginalepistemologies to direct journalism  practice, training, 

investigation, and rule (Dube, 2010; Fourie, 2008; Motsaathebe, 2011).  

The development of curriculum for schools of journalism has tried to include 

and engage industry players (Berger, 2005; Hachten & Giffard, 1984). To promote 

quality assurance, the South African education system has put in place a number of 

checks and balances with relevant institutions that set the bare minimum of operation 

for academia. These standards and engagement take place with industry players and 

feedback from graduates who join the industry (Berger, 2005).   
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Though there are a few quality audits that are done on the performance of 

schools of journalism in various institutions like South African and the United 

Kingdom, the resulting outcome, however, is never on the performance or impact of 

the graduates once they enter the job market. How the graduates perform on entry of 

the newsroom and the kind of impact they have is not investigated (Berger, 2005).    

The majority, if not all, practicing journalists in the U.S. are trainedin colleges 

and universities (Willnat & Weaver, 2014). Press freedom is highly valued, and this 

has enabled the media industry to thrive despite shrinking media outlets. The 

relationship between academia and industry has been positive with media houses 

willingly offering professional internships,  and academia inviting guest lecturers 

drawn from professionals in Journalism to classrooms, and  the academia ensuring 

that those hired to teach are of high experience (Mensing, 2017). This has led to 

diversifying training programs to provide better employment opportunities for 

journalism graduates. Mensing (2017) revealed that there is a notable progression of 

infusing entrepreneurship, data journalism, social media skills that enable students to 

possess new skills and talents for the workplace.  

In 2006 the European Journalism Training Association issued the Tartu 

Declaration that Drok (2010) noted to provide the anticipated consequences of a 

process of learning.. The study surveyed industry players and media trainers who 

agreed on how journalism should be trained and practiced in Europe. Apeer review  

conducted  in the USA from among journalism schools by the Accrediting Council on 

Education in Journalism and Mass Communications (ACEJMC),that brought together 

stakeholders from the media industry and the journalism schools. The assessment that 

was conducted in 2000 developed 12 universal standards that would ensure quality in 

training standards. Another research also in the United States investigated 
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employment advertising for newspaper and print journalists to establish the most 

sought-after skills by employers. The study analysed and developed twenty-two skills 

that were most mentioned out of the 735 job advertisements that came from 17 media 

houses.  

In Kenya, the journalism profession is traced back to the ’60s. The Kenya 

Institute of Mass Communication was started earlier in 1963 to serve the needs of the 

Kenya Broadcasting Corporation(KBC), that was once named Voice of Kenya(VOK), 

and the  Ministry of Information’s- Kenya News Agency (KNA). Subsequently, The 

University of Nairobi’s media initiative was launched as the diploma awarding School 

of Journalism in 1971 (Nyanjom, 2012). The United Nations Educational, Scientific 

and Cultural Organization (UNESCO)  in fact places the University of Nairobi’s 

School of Journalism and Mass Communications and Daystar University’s  School of 

Communication as Centers of Excellence (Berger & Matras, 2007). As defined by 

Berger and Matras, a Centre of Excellence is an institution that epitomizes the ability 

to offer quality training in journalism. This status is achieved by accessing the 

training capacity, available equipment, budget, logistics, national and international 

support, and cooperation a training institution commands.  

In his submission, Ugangu (2014) noted that “the one obvious consequence of 

the growth of the media and communications sector in the country has been the 

increase in the number of media training institutions” (p. 13). Daystar University 

pioneered private education in 1971 while the University of Nairobi paved the way 

for public universities such as Kenyatta, Egerton, Jomo Kenyatta University of 

Agriculture and Technology (JKUAT), Moi, Maseno, Multimedia, Technical 

University of Kenya, and University of Kabianga (Media Council of Kenya [MCK], 

2013). Private universities and middle-level colleges have also been on the rise, and 
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this includes United States International University, St. Paul’s University, Kenya 

Methodist University (KEMU), Mt. Kenya University, and African Nazarene 

University. Middle-Level Colleges include Zetech College, Media School Africa, 

Alfax College, Nairobi Institute of Business Studies, Andrew Crawford, Mohammed 

Amin School, and Kenya Institute of Media Technology. The growth and springing of 

private media are an indication that there is a demand for trained journalists. Such 

occupational schools adopt a more hands on approach in their  course delivery  and 

course content henceequipping students with  practical skills that expediate real 

market-related journalism enactments(De Beer et al., 2017).   

Though the training opportunities for journalists may have improved over the 

years with middle-level colleges and universities offering various journalism 

specializations, quality cannot be guaranteed due to uncoordinated training standards, 

basic infrastructure constraints, and lecturer qualifications (MCK, 2013). Many media 

training institutions  lack  vital training resources such as current books and learning 

maetrials.  qualified instructors, and modern equipment (Skjerdal & Ngugi, 2007). As 

training institutions endeavor to adequately prepare graduates for the newsroom by 

improving curricula, fear also is that trainers may not be able to integrate new media 

skills as most curricula are already congested (Royal, 2005). This has necessitated a  

seemingly  adverse mindset towards the  worth of graduates from schools of 

journalism (Skjerdal & Ngugi, 2007). There is a consensus nevertheless, that 

employersmost employers  regard a college degree as a bare minimum requirement 

for entry into the newsroom (Berman & Londsdale, 1998).  

While Deuze (2006) noted that there was a direction towards standardization; 

an aspect that has been noted in Europe, South African, and the model pioneered by 

the US’s Accrediting Council for Education in Journalism and Mass Communication 
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(ACEJMC),  What constitutes the required standards to serve academia while taking 

into consideration the industry expectation remain unclear.  

Statement of the Problem 

Despite the requirement for   credentials and the demand for  at least a 

university degree as a basicqualification, labour market entry in the media 

field is still comparatively open, allowing non-graduates and  even graduates 

from non-media disciplines to compete in the public, corporates, and 

independent media labour markets (Rowe, 2004, p. 8).  

This haphazard hiring of journalists with no formal media instruction,  or 

professional coaching, has  quietely unnoticed andunabated for generations (Caspi & 

Limor, 1999). In Kenya, journalism profession has witnessed an unprecedented entry 

of non-trained journalists into the field, challenging the existence of journalism as a 

profession. The question is whether trained journalists are not competent enough to 

handle aspects of the profession that in pursuit and  search for best practices and 

standards in journalism practice the instructors many years of input is laid to waste. 

This study was undertaken to advance professional identity and investigate and justify 

the relevance of journalistic competencies required in the profession.  

Media convergence has presented challenges to media organizations. This has 

threatened the culture of news, favoring individual skill systems over collaboration 

and knowledge-sharing (Brooks & Pinson, 2017). To Master newsgathering and 

storytelling techniques in all multi media formats  as well as in  incorporating digital 

web technologies, and additionally,  a new producer-consumer relationship has 

become the major contestof journalism in recent years (Ramaker, van der Stoep, & 

Deuze, 2015). To remain relevant , many journalists have had to develop newer skills, 
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a type of ‘upskilling’ of the transformation of their operating environment that  

continues to alter and hence, demand strong abilities in areas of expertise. 

Beyond speculation, the focus will then be on the key competencies required 

by employers for one to get hired in a newsroom. Journalism training can only stay 

pertinent  if it puts into account the competencies that will be required by the industry 

and ensuring that students acquirethese skills beforehand (Finberg, 2013). This study  

saught to address this gap byestablishing the key competencies that make a journalist 

employable.  

Purpose of the Study 

The purpose of this study was to investigate the key competencies required for 

the practice of journalism in Kenya. 

Objectives of the Study  

1. To find the extent of journalists’ innovation in the practice of journalism in 

Kenya. 

2. To find out levels of technological knowledge of journalists practicing 

journalism in Kenya. 

3. To investigate emerging job attributes and skills  critical to the practice of 

journalism in Kenya. 

4. To examine skills gaps identified among journalism graduates in Kenya. 

Research Questions 

1. To what extent does a journalists’ innovation play  in the practice of 

journalism in Kenya? 

2. How does technological knowledge of a journalist influence the practice of 

journalism in Kenya? 
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3. What are the emerging job attributes and skills that are critical to the practice 

of journalism in Kenya? 

4. What are the skill gaps identified among journalism graduates in Kenya? 

Justification for the Study 

In recent years, there has been an influx of non-journalists into the journalism 

industry in Kenya. An issue that brings the debate as to whether journalism training is 

still a necessity to get into the newsroom. In addition, the media environment is 

continuously changing hence the need for academia to progressively and collectively 

review the key competencies required for the practice of journalism.  

This study is necessary considering these developments and the need that it 

has become essential to have more collaborative initiatives between academia and the 

media industry to establish what employers are looking for in graduates and how 

academia can integrate these needs into curricula.  

Although graduates are acknowledged as   equipped sufficiently with technical 

know-how, there is a broad pactthat they lack certain employability skills (Shury & 

Gunstone, 2010). Studies have been done globally on the disconnect that exists 

between the training of journalism and its practice (Adam, 1989: Dennis, 1984; 

Mwaura, 2014; Opondo, 2014). There is need, however, not to generalize and assume 

the findings of this scenario can be adopted in the Kenyan context. This then presents 

an opportunity to undertake a study that will speak to the requirements of media 

houses based in Kenya. 

Significance of the Study 

Findings fromthis research  make contributions  to the  existing knowledge  by 

adding to the conversation around journalism educators and media practitioners on the 
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key competencies required by employers. For schools of journalism, the study sheds 

light on employers’ expectations enabling them to adjust and harmonize these needs 

into the preparation of graduates.  

For the media industry, the study might enable employers to contribute to the 

industry by providing feedback on the key competencies they require for the effective 

running of newsrooms. There is very little if any information on the needs and wants 

of employers from graduates of journalism schools. The findings of this study offer 

input to policymakers by challenging them to be aware of the needs of the industry, 

thus harmonizing what is required by industry and the preparation of graduates. 

Future researchers are invited to refer to this study’s findings and identify future 

research gaps to be filled. 

Assumptions of the Study 

1. This study focused on key journalistic competencies, and hence the underlying 

assumptions were that competencies would remain signficiant in the 

profession of journalism. 

2. The study distributed questionnaires to journalists and editors; the assumption 

was that they would  cooperate and provide the required information  to write 

the research report. 

3. The study used a sample, and hence the assumption taken by the study was 

that this sample would be representative of journalists, editors in order to 

make inferences.  

4. That employment of journalists was on the basis that they were graduates.  
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Scope of the Study 

The study was carried out in newsrooms based in Nairobi County. 

Specifically, the study was  conducted in six main media organizations, including 

Royal Media Services (RMS), Standard Media Group (SMG), Nation Media Group 

(NMG), Radio Africa, Mediamax, and Kenya Broadcasting Corporation (KBC) as 

they collectively carry  largenumber of journalists who are practicing. The chosen 

sample comprised cover journalists and editors in the newsroom. The focus was on 

journalists who had been employed in the previous five years (between 2013 to 2018). 

Limitations and Delimitations of the Study 

The study took into consideration some limitations that can affect the study in 

one way or another. For example, the targeted study participants, journalists, and 

editors had unusual working schedules of 8 am - 5 pm to be available to respond to 

the questionnaire. This delayed the duration taken by the researcher for data 

collection.  

The focus of the study was journalists’ competencies while practicing. 

Obtaining data might have been difficult for the researcher as some of the questions 

considered were sensitive, private, and confidential by the journalists or 

organizational policies, hence the hesitancy in response. Some might perceive that 

they are being investigated or that the organizational weaknesses could be exposed. 

Another limitation occurred because of bureaucracy due to hierarchical 

rigidity in organizations where top management operates in the zone of satisfaction.  

Delimitations 
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This study only focused on investigating the key competencies required for the 

practice of journalism in Kenya. The scope of this study  was limited to  practicing 

journalists and editors with a specific interest in journalists’ competencies. 

Definition of Terms 

Competence: The tuning group of the European Union defined ‘‘competence’’ 

as a combination of knowledge, understanding, skills, and professional attitude that is 

needed to accomplish an important professional task (Group Tuning, 2000). This 

definition was adopted for this study as the operating term.  

Journalist: The Media Act 2007 (the Act has since been repealed as the Media 

Act 2013) defined a “journalist” as “any person who holds a diploma or a degree in 

mass communication from a recognized institution of higher learning” (National 

Council for Law Reporting, 2007, p. 4). 

Journalism: The Media Act 2013, refers to journalism as the means of 

collecting, writing, editing, and presenting news or news articles in newspapers and 

magazines, radio and television broadcasts, on the internet, or any other manner as 

may be prescribed (MCK, 2013). This study adopted the above definition 

Employability: According to the Centre for Employability of the University of 

Central Lancashire (UK), employability is having the skill set, knowledge, 

understanding, and personal attributes needed to increase the likelihood of choosing a 

satisfying and successful occupation (Hinchcliffe, 2001).This study also adopted this 

definition 

Summary 

This chapter has introduced the subject matter of journalists competencies vis 

a vis what the job market wants. It has provided background information on the 
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progression of journalism training not only in Kenya but also globally. The 

aforementioned  have  captured studies conducted globally on the key competencies 

required for the practice of journalism. Journalists like many other professionals such 

as lawyers or doctors, formulate knowledge by contextualizing facts. Journalists 

require analytical and critical skills and in additiona, narrative skills and substantive 

knowledge that advance their professional work. The chapter has also highlighted the 

research gap, presented research    objectives,shown significance of the study,  and 

justification, and  finally gave definition of key terms as used in the study. 

  

Daystar University Repository

Library Archives Copy



 

29 

 

CHAPTER TWO 

LITERATURE REVIEW 

Introduction 

This chapter reviewed literature relating to the investigation of the key 

competencies required by employers when hiring graduates of schools of journalism. 

The chapter also presents the theoretical  underpinnings of the study. 

Theoretical Framework 

The key competencies required for the practice of journalism  was central to 

this study and in explaining it, the study adopted Paulo Freire theory developed by 

Paulo Freire in 1968.  

Paulo Freire Theory 

The Paulo Freire theory of 1968 assumed that education  that is functional 

should raise the consciousness of the students to become subjects, rather than objects, 

of the world (Darder, 2017). According to the theory, this is done by teaching students 

to think criticallty, democratically and to continually question and make sense of 

everything they learn. It advocates for equality among students where learning is a 

dialogue conducted through an exchange of ideas between trainees and trainers. 

Dialogue replaces the conventional  lecture, where information and skills would flow 

from the teacher to the otherwise naïve students or learner (Jolls, 2015). According to 

Freire,  a teacher should display some level of humility and respect for the learners 

that then fosters an environment of trust and communication between the teacher and 

the trainee (Freire, 1996). The trainer thus uses their authority to help the trainee to 

critically think and reflect on their ideas and thoughts.  
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Paulo advocates for a system of learning that is student-centered, and learning 

is premised on challenging what one holds through their experience. He proposed that 

trainees also come with information that can expose trainers to new knowledge if they 

are willing and open to learn. This is a contrast to the formal education system that 

most people are oriented towards, which Freire refers to as the “banking approach” to 

education, where trainers just deposit knowledge on trainees and withdraw what they 

teach during an examination; a system where impact and the effectiveness of 

education cannot be easily assessed. An evaluation is key for work towards producing 

graduates who are analytical and critical with the intention of wanting to make “a 

transformational difference” to society via the media industry (Berger, 2005). Some 

scholars have argued that in the same way the teacher and the learner in Freire’s 

dictates are allowed to question concepts, the same opportunity should be given to 

journalism students question existing forms and practices of  journalism to be able to 

reflect while they learn  (Deuze, 2006; Glasser & Marken, 2006; Stephens, 2006). 

As noted by Freire and Ara (1998) in the Pedagogy of the Heart, the current 

perpetual and graduallyaccelerated insurgency of technology has transformed 

socioeconomic experience and requires a new understandingof the evidences that 

radical action must be instituted. As a self-professed ‘man of television’ and ‘man of 

radio’, Freire  believed in the “powerful role that electronically mediated culture plays 

in shaping identities, and the importance of the changing nature of the production of 

knowledge in the age of computer-based technologies” (Giroux, 2000, p.153). 

Freire made it clear,that there were various ways of engaging in the course of 

social conversion, and that in many instances the most effective approaches were 

those that went unnoticed, often gentle and quite in nature.. In other cases,  Freire 

argues other methods might work for instance, protest exhibitions, association 
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activities, mails to legislators, or critical journalism may be appropriate. Freire’s point 

was  that whatever we do, it is important that we do not remain neutral regardless of 

whether we are teachers or leaners , we are  partisan beings, he added. Scholars, he 

argued, often take stands whether implicitly or explicitly.  

His critics however think differently on the approach of teaching. Jay and 

Graff (1995) critiqued Freire for what they characterized as "radical ties” in his 

perspectives on learning. They feel that Freire's proposal to propel learners toward "a 

critical perception of the world" that  "implied a  presupposed correct method of 

approaching realityassumed that Freire already knew the identity of the oppressed Jay 

and Graff were quick to point out, "Freire assumes that we know from the outset the 

identity of the 'oppressed' and their 'oppressors'” (p. 203). The  duo insist that to 

comprehend sufficiently,  tormentors and the subjugated is not an open thought that 

teachers and students could have a difference of understanding on. Indicating that 

education is neutral. A perspective that Freire vehemently opposed.  

Borrowing from this perspective, it is easy to see the contribution that media 

can have in society when it performs its watchdog role. For the effective 

transformation of society, media makes contributions by rousing the citizenry's 

thoughts and starting critical conversations. Media training ought to prepare 

journalists to have a transformative and critical edge in their practice (Berger, 2013). 

This notion was supported by Glasser and Marken (2006) who added that trainers 

ought to guide students to  question typical procedures and principles, enabling them 

to rethink the profession. The duo argued that trainees must be trained to question and 

rethink “journalism’s customs and habits, its conventional wisdom, and  the common 

sense that often get passed down from one generation of journalists to the next” 

(Glasser & Marken, 2006, p.149). This argument is supported by Josephi (2010) who 
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maintained that journalism education had become a significant “potential agent of 

change” (p. 259). 

The current global focus for journalism education is on how best training can 

prepare future journalists to contribute to society (Obijiofor & Hanusch, 2011). 

Freire’s view of education is that it builds on the language, experiences, and skills of 

those being educated rather than imposing the culture of the educator. Trainees can 

transform their lived experiences into knowledge, this newly acquired knowledge is 

then an avenue to expose new knowledge. This dialogue then fosters learning and 

knowing (Freire, 1996). The  intention of  media literacy  is to equipindividuals with 

competencies so as to stand against exploitation and repression  (Gretter & Yadav, 

2016; Jolls, 2015). 

Freire dialogical concept can be explained in today’s media scenario where 

journalists must continually engage with the public. This relationship can only be 

fostered when trust has been built between the parties and they come as equal parties 

willing to change and create new knowledge because of their interaction (Mayo, 

1999). Freire argued that when parties engage with humility and mutual respect, trust 

is enhanced. Freire noted this as a main “component for media in this information age 

where verification and debunking fake news is paramount. To add value to a public 

that is already disillusioned, the discipline of authentication is what distinguishes 

journalism from recreation, indoctrination, fantasy, or art’’ (Kovach & Rosenstiel, 

2001, p. 71).  

Paulo Freire’s theory is significant in this study as it presents the best scenario 

of training and developing trainees who become transformative by putting into 

practice what they have learnt in class. By venturing into the practical and not 

focusing mostly on the theory, the trainees view themselves as a catalyst to inspire 
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and start the transformation in society through dialogue. This dialogue society creates 

itself through word, action, and reflection.  

Freire’s ideology on education being centered on the student can be 

juxtaposed to media wherein fulfilling public interest, content becomes public 

centered. The kind of education Freire proposed is very important especially for 

developing countries, where the existing systems are designed to favor the elite, 

reducing others as objects into which the elite pour knowledge (Nyirenda, 1996).  

General Literature Review 

Besides  the growing partof audience analysisthere is a growing pressure for 

journalists to participate in ‘social journalism,’ thus journalists interact with the 

readers and users  directly or in a multifaceted way (Finberg, 2013; Rottwilm, 2014). 

Such community journalism entails journalists  continuously branding themselves  by  

running private blogs and consistently updating their Facebook and Twitter feeds but 

also serving as  representatives for their news outlet. In a more drastic way , social 

journalism can be viewed as a movement that demand repositioning of audiences 

away from seeing them as news recipients to viewing them as news sources and 

creators of content also.  social journalism journalist also use  actively sharesstatuses, 

and comments on social networking sites as a  crowd sourcing vehicle to  

gatherinformation . Journalists are time and again  finding themselves having to use 

numerous avenues to connect with audiences in conversation and to  crowdsource  for 

information. Such approach to journalism is   changing the way journalists think 

about work and engage their sources  of information and audiences in particular (De 

Beer et al., 2017). There is   Emerging trends to  indicate that more and more  

journalists   are relying heavily on social networking sites , to get breaking news, 

know what other news organizations are reporting and discussing and how to promote  

Daystar University Repository

Library Archives Copy



 

34 

 

and disseminate their (Willnat & Weaver, 2014). Social journalism has increased not 

just the flow of information but also the speed as well as what would be termed as 

journalistic output. In hind sight this could cause information overload, but these kind 

of journalists are able to filter and analyse their information sources as well as sort out 

what is to be deleted and what is to be ambraced as true  accounts free from bias.. 

These changes in journalistic practice when considered together, has a way of 

revolutionalizing to the nature of journalistic work and labor are definitelychanging 

the very nature of journalistic identity. This  uniqueness was previously based on 

commonpractices and shared values. As regards shared common experiences, the 

upsurgein self-employment is slowly but surely  creating  a wider divide between  

employed Journalists in institutions and those not on a formal employment.. There is 

also a third category of  journalistswho incorporatejournalistic activities with 

consultancing  and those who do not. 

More recent studies  that have examined journalists’ perceptions of the future 

of the profession, indicate majority of  journalists that responded to the survey  

affirmed  a blurred future for journalist noting that journalism  would be less and less 

of an institutional dependent professional support in the future (Picard, 2015). The 

study further reported that journalists had a different kind of worry , not so much that 

they will be out of work but rather than they shall be thrown to a sea of information 

that will be overwhelming hence more stressful  than other kinmds of jobs. This they 

indicate would be difficult to maintain a health work health balance  

Alexander (2005) noted that people were becoming “increasingly 

disenchanted with institutions in general and the media in particular” (p. 147). It is 

logical that the status of specialists would be desirable in a society that has welcomed 

a kind of system based on credentials. Both medicine and law  for instance have  clear 
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entry requirements stipulated to include and exclude  applicants. As earlier stated 

Journalism is somewhat fluid and  more open  to all, due to no such requirements for 

those wishing to become journalists (Commission on Freedom of the Press, Hutchins 

Commission, 1947). This is no longer something to watch from the fences  as Schäfer 

and Wayne (2002) wrote, journalism “depends on un-credentialed losers, outsiders, 

dilettantes, frustrated lawyers, unabashed alcoholics - and, yes, creative psychopaths - 

to keep its blood red” (p. 30). 

Large -scale institutional employment of journalist is dwindling across the 

society. This is because economic structural changes is not an isolation case for 

journalist and that  the entire professions are faced with a shrinking work force. 

In recent years, however, occupational retrainings  have faced stiff challenges 

as the market and industry experiences  major changes (Grunert & Lutz, 1994).  To 

presuppose, for instance would be to ask self what if the structural changes  lead to 

declining  employment  by in specific sectors and institutions?  Would an 

completeprofession be impacted by  factors such as: social, technological, and 

economic structural change?.Whether this new reality would further lead to  

journalists not finding jobs in other corporation, simply presents scarcity of 

opportunities.Journalists therefore become unemployed,  necessitating drastic changes 

in  careers, or  to use what Schumpeter (1942) named ‘creative destruction’ and found 

recent small enterprises, co-operatives, self-employment, or engross in 

entrepreneurship, noted  seen in productions such as construction, IT, and journalism 

(Winch, 1998). 

Concept of Competency in Journalism Profession 

In writing about societal functions of journalism, Donsbach (2014) opined that 

practitioners were part of the “new knowledge profession” (p. 661).  In this new 
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knowledge profession, Donsbach, mentions five  critical areas that  he notes as areas 

of comptenece competence that need to be taught in academic programs to 

appropriately educate potential journalists to have a  mastery of current journalistic 

skills.Competence according to Donsback is a  combination of knowledge, 

understanding, skills, and professional attitude  needed to accomplish an important 

professional task. 

Educators must be aware of the  economic realities of the journalism career so 

that  they  create instructors manual that isrelevant  and timely for new generation of 

journalists  but also be cognizant of  dymanic media landscape (De Beer et al., 2017). 

Fundamentally because  journalism today does require an  amalagamation of both old 

and new skills . In addition to the competence presented by Donsbach above,  Cleary 

and Cochie (2011) enlistsskills set of writing, print design, and copy editing  in their 

content analysis of newspaper job advertisements over 27 years. Further more, other 

skills given my other scholars when looking at reporter job for a newspaper,  

Massey(2010) adds web-posting skills  

The emergence of new channels for delivery of content, changing the 

consumer of information - all this requires journalists to have additional skills, 

rethinking many principles of work. Today, journalists of print media often face new 

demands, the professional competence of a journalist-journalist change. In this 

connection, the process of media convergence around the world relates to the training 

and retraining of journalists. It is often subject to discussion in terms of reviewing the 

professional roles and skills of reporters and editors. Journalism educators are not 

only expected to stay alive to these challenges but to continue to  expose essential 

knowledge and vital thinking skills to combat  newer risks to media liberty.  It is 

important that upcoming jounrlaists are exposed to these challenges ahead of time 
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even before they graduate from Journalism schools and colleges, so that our 

Journalists remain relevant and effective (De Beer et al., 2017).. 

Empirical Literature Review 

Education is one of the main anchors with a great  influence on  journalism 

performance (Jones & Callaghan, 2017; Wu & Weaver, 1998). An active feedback 

system where employers are also included even in the curriculum development is 

imperative to ensure that graduates do not struggle or take long to adopt to the 

newsroom (Ferrer-Conill & Tandoc, 2018). As such  eductaors and trainers  of   agree  

that journalisms need not be taught as though in a vacuum, nut integrating as part of 

the curriculum incorporation of guest industry lecturers would bridge the gap between 

theory and practice (De Beer et al., 2017). However,  deciding what skills are most 

relevant  remain a challenge. Additionally, knowing how to incporatre students 

previous social media influence skills to bare in the new journalistic purview continue 

to be a subject of disuccsion in the Journalism and in particular how social media 

skills relate to instruction on reporting on diverse media? (Bor, 2014). Hence the 

question of integration of social media to existing currulum is inconclusive.  

A study conducted by the MCK on the training and welfare of Kenyan 

journalists quotes a senior editor with one of the leading newspapers in Kenya saying 

the biggest challenge is getting good journalists... “It could be an issue of the overall 

educational curriculum or training at the Journalism school… All I can say is… we 

are getting sub-standard people whom we have to spend time training” (MCK, 2003, 

p. 43). A study by Ogongo-Ongong’a and White (2008) found out that senior 

journalists at both the Nation and Standard (Kenya’s leading daily newspapers) were 

critical of the journalism training recruits had received. In Ogongo-Ongong’a and 

White’s view, recruits “lacked the urge or instinct to go out and look for exclusive 
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stories or establish and maintain news sources” (p. 170). Additionally, a study 

conducted by Inter-University Council for East Africa (IUCEA) to ascertain whether 

journalist channed to the parket place were sufficenctly ready,  indicated a lack of 

satisfaction by employers with many isolating a lack of confidence and critical 

thinking and ability to put their ideas out there for scrutiny was wanting (IUCEA, 

2014).  

Journalism is a practical profession where one is required to be creative and 

have self-drive to deliver on assignments. As much as one will be assigned stories by 

the editor and instructed to follow up on stories, the journalist ought to be self-

motivated having their own story ideas and be confident enough to pitch for stories. 

Hilt and Lipschultz (1994), in a national survey in the United States, found;self-

motivation, , dedication, news judgement,journalism skills, on-air presence, voice 

quality,personality ,broadcast news experience, physical appearance, , and audition 

tape quality as the most common reason for hiring. Herbert (1998)  argued that these 

must be included in any contemporary televised journalism courses and must  

combine theory and pragmatic skills to accomplish these perceived employment 

attributes. competency in technical and practical skills, should drive future journalistic 

engagement, he added. 

Evans (2016) investigated practice-based learning methods, highlights news 

day as one technique that improved the confidence of upcoming journalists.. Evans 

further show cased that news day simulation hadset up upcoming journalists on what 

to expect in  the  work  place  and also aided in getting employment in the newsroom. 

As Evans (2016) puts it, such  technogues such as having anews day, among others 

help upcoming journalist to develop and keep a rich portfolio portfolio of stories and 
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other forms of published, that makes many fresh graduate students of journalism 

sought after. 

Furthermore, Auger, Tanes-Ehle, and Gee (2017) conducted a study on 

journalistic writing among students and noted a fair ability in writers from secondary 

level of learning.  with writing areas highlighted to include:,  editorial, feature, and 

sports.. Furthermore, the results revealed that the journalism students needed 

moderate training in news writing but more emphasis   in feature writing, editorial 

writing, and sports writing (Wenger, Owens, & Cain, 2018).  In addition to abstract 

knowledge and essential writing and interaction skills employers were  now seeking  

applicants who possessed additional skillsets such as skills  in web content design, 

multi-platform malleability, and social media (Tang & Hanneghan, 2008; Wenger, 

Owens, & Charbonneau, 2010). 

Other studies have supported the changing nature of the newsroom and its 

inclination to new media. The Tow Centre for Digital Journalism commissioned a 

study of the New York News Media to ascertain  the requirements for job listings and 

postings and what they looked for in a changing newsroom in the New York City 

metropolitan area.  Notable finding was there was inclination toward transformed 

news industry with companies making  a drift towards integration of technical skills 

into the newsroom (Weber & Allie, 2018). The study established a shift in available 

jobs as becoming more and more on data analytics and more  web- based job beyond 

the four corners of a traditional newsroom. An indication that these proficiencies are 

in keeping with vital day-to-day working of news media enterprises. 

Himma-Kadakas and Palmiste (2019) noted the concern of most college 

students, noting that many were not able to predict what their would be employers 

require as a pre-requisite to being hired. The duo admit the problem could be traced 
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right in the lecture halls where they note a limited emphasis on liberal arts  education 

that claim holistic learning that goes beyond theories to what other have terned as soft 

skills: These skills in journalism include:  writing, production skills, hands-on 

training, and the value of liberal arts as the most valued skills required. Lipschultz and 

Hilt (1993) conducted a survey of 323 management-level employees who were 

interviewed through a mail inquiring  what broadcasting jobs they saw fitting and 

their attitudes in that regard. The prospective employers interviewed  gave a 58% rank 

on oral communication. Other skills considered paramount included:  self-motivation, 

awriting skills ,, listening skills, news judgement, personality, and previous broadcast 

experience. In addition. college education ranked slightly higher than the quality of 

the audition tape and physical appearance. Wenger and Owens (2013) conducted 

some three-month virtual broadcast journalism job opportunities between 2008, and 

2010 and found that the most critical skills besides work practice were 

competentwriting skills, news judgement and creation skills, and the capability to 

work within  cutoff date and under pressure. 

It would be interesting to note that there are conflicting views on skill gaps 

identified or required by employers in the UK. A study by the National Council for 

the Training of Journalists gave  indication of the confidence the employers had on 

the value and level of training, claiming    that their employees are well equiped to 

undertake their day to day assignments, however,, employees feltthat they would 

appreciate some capacity building to acquire a skill or two. Spilsbury (2018) noted 

that this scenario could be due to the reality that journalists are more futuristic when it 

comes to their skill enhancement, while employers are focused on making sure that 

having the requirements of the current job is what is mostly adhered to. Of the 885 

journalists interviewed for the study, 46% of the respondents believe that new skills 
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are needed in social media, another 45% indicated video editing, while 37% were 

leaning more photo shopping skills, there is also an interest in data journalism (36%) 

of the respondents indicated this need, while others indicated investigative research 

skills and media law. The nature of journalism and its expression requires that a 

journalist continues to upgrade their skills periodically. McBride and Rosenstiel 

(2013) summed it up that a well-equipped journalist is one whose training had 

instilled: practical skills (including how to use various platforms and technology and 

the use of computers); editorial obligation the “history, values, ethics, community, 

material that always made journalists”; grasp of responsibility of journalism; and “the 

intellectual discipline of verification” (p. 50). 

The question of how employers view journalism graduates continue to attract 

the attention of scholars and practitioners as more studies analyzed the journalism 

profession. Research has shown a negotiation between two stand points when it 

comes to professional journalism.  One one hand hand  there is a negotiation between 

organizational demands, that factor in aspects of: standards, routines, and goals for the 

media company and on the other hand, the  negotiation between occupational 

expertise - principles, customs, and uniqueness developing among journalists 

themselves (Ornebring, 2008). The question then would be  how  contemporary 

developments in the journalistic profession and journalistic work can impact the two.. 

Reasonable studies have shown that the journalistic principles as to the role of 

journalists, the ethical standards, and what is critical in the job are  similar in different 

parts of the world, even though the reading of these values may differ. The 

differences are a result of the cultural background and history more than a difference 

between media systems (Craft, Vos, & David Wolfgang, 2016). 
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In most journalism jobs advertised  in the recent past, it is clear that any 

applicant should have ability  to work in different formats and to work with various 

kinds of  technology. Hanitzsch and Vos (2017) investigated journalistic roles and the 

struggle over institutional identity. They report that many reporters are already  

editing for radio/TV or subediting the newspapers and indication, that these skills had 

begun to permeate. Witschge and Nygren (2009) have predicted that almost most 

journalists in the coming years will be multi-skilled but very few think it will make 

journalism any better. 

In today’s work environment, journalists are competing with dealing as 

technology  has rendered many redundant with number of staff being hired 

dwindling.. According to Larrondo et al. (2016),  newsrooms journalists and operators 

are working side by side and  in Sweden, Swedish show journalists use content 

management systems (CMS), web browsers, e-mail, software for pictures, layout, and 

editing sound (Witschge & Nygren, 2009) on a daily basis. It is no wonder a new term 

has been coined for professional journalist tas ‘new knowledge profession,’  While 

rooting for competence in journalism, Donsbach (2014)  opine that   journalism  

should be viewed as a ‘de facto profession’. 

Media convergence and multimedia, however, are not the only skills required 

for the journalist operating in the 21st Century and beyond. A study on four British 

news media outlets established that multimedia  competencies were new skills 

necessary to the prospect of journalism. Other skills that would also require to be 

focused on include the need to understand the media terraine and some knowledge on 

the commerce of media, the importance or knowledge of other cultures, having  

teamwork skills and team leadership, and the ability for one to master various forms 

of journalistic writing (Saltzis & Roger, 2008).  
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A study conducted by Howard and Lauren, on  skills required for the future of 

Journalism revealed  a leaning  of media organizations toward an multimedia skills  

(Howard & Lauren, 2019). The study surveyed 37 key attributes (curiosity, accuracy, 

ability to handle the job stress and deadlines, handling criticism well, a broad general 

knowledge, good social skills, be a team player, knowledge of journalistic ethics, 

knowledge of other cultures and of government, understanding the media landscape, 

being familiar with copyright, being familiar with journalism laws, have knowledge 

of the business of media, news judgment and some knowledge of current events, 

having the ability to select information based on reliability, be a team leader, and the 

ability to embrace change and innovation) that would be considered key in the 

practice of journalism. The study received responses from over 2,900 journalism 

professionals, educators and students to rate the importance of those skills, attributes 

and knowledge areas. Other skills not ranked very highly by professionals but ranked 

highly for educators and freelance journalists are photography and recording and 

editing of videos, where some of the professionals interviewed argued that video 

skills might decline in the future.  

Technical or multimedia production skills displayed quite a disparity. Despite 

the move to embrace new media and convergence, traditional journalistic skills seem 

to be ranked more highly by professionals than digital skills. On the ability to shoot 

and edit videos, 46% of the professional respondents ranked it as an important skill 

while 76% of educators ranked it as very important. Fifty-two percent of professionasl 

felt it  was important to have the ability to tell stories with design and visuals, while 

majority of the educaters (80%) felt it as a very important skill for journalists to 

possess. Every journalist with the hopes of making it in the digital newsroom is 

expected to know how to shoot, edit, and incorporate multimedia content in a story. 
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The study however revealed that when it ccomes to shooting and editing photographs, 

only 53% professionals versus 79% of educators; and  media managersat 61% feltthat 

this skill was very important. Thirty-eight percent of the professionals in comparison 

to 72% of educators feel the ability to record and edit audio was important, while 42% 

of the media managers agreed with this. 

In 2014, the IUCEA and the East African Business Council (EABC) 

commissioned a study to determine skills and qualifications gaps in East Africa as 

well as the region's human resource needs (IUCEA, 2014). The study indicated that, 

often, employers in the EAC Partner States found it difficult to locate people having 

the needed skills. The study indicated 50% of university graduates were half-baked as 

they lacked basic workplace proficiencies (The East African, 2014). Simply put, the 

observation was to the effect that half of university graduates in East Africa were ill-

prepared for the job market. The study goes on to indicate that often, employers in the 

EAC Partner States found difficulties in locating people having the needed skills, thus 

leading to high youth unemployment rates. Interestingly, the study also showed that 

employers in the region were ready to pay significantly more to get qualified 

employees. Narrowing down to specifics and for the purpose of this study, it was 

interesting to assess what the situation was for the media industry in Kenya. 

Modern scholars also claimed that the key role of journalistic professionalism 

can be fulfilled only by people with training, skills, and ethical decisions and it is 

important that the distinction between practitioners and amateurs be explicitly 

recognized by both parties (Carlson & Lewis, 2015). In like manner, media experts 

assert that professionals, educators, students, and independent journalists advocate for 

multimedia skills in today’s visual and multiplatform media landscape, these core 

skills pose a challenge to the media sphere. Despite the economic imperatives facing 
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the media industry around the globe, professional journalists are aware of the 

importance of multimedia and other digital skills (Agarwal & Barthel, 2015). 

The European Journalism Training Association (EJTA) in 2005 commissioned   

Competence Project whose first endeavor was to specify the most important 

journalistic competencies for a novel  professional. The association, which brought 

together members from different countries with different educational cultures, media 

systems, political histories, and cultural contexts, sought to establish from students of 

journalism and journalism professionals based in Europe, which qualifications, the 

respondents thought  would be ideal in the coming 10 years for journalists starting in 

the profession and which qualifications would be related to six important innovations 

in journalism. The study inferred that the qualifications that would increase most in 

importance could be reliability, relevance, and urgency of news and accountability.  

Reliability refers to the journalist and the information that they provide. The 

six important innovations in journalism are classified as public participation, process, 

product content, product form, product cross-media, and product professional. Public 

participation will take into consideration the ability of the public being able to interact 

through social media and other online avenues or communities. Process refers to the 

ability of a journalist to provide transparency and guarantee accountability. Product 

will ensure that content is not only relevant and reliable, but that it has been subjected 

to thorough in-depth research. Product form is the presenting of content in an 

attractive and user-friendly manner for the stakeholder to be able to infer observations 

and have constructive meaning. Platform cross-media is the ability to package 

information to be easily relayed in various adaptive platforms yet maintaining its 

integrity and stimulate interaction. Professional context refers to the ability of the 

journalist to evolve into an entrepreneur and not compromise on the innovation of 
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product, process, and platform for the benefit of the public  demands  as regards the 

economics of the profession.  

The National Council for the Training of Journalists (NCTJ) commissioned a 

research study in 2018 to establish the status of the media and the practice of 

journalism in the United Kingdom. The study sought to establish if having a 

journalism qualification was a requirement to get hired in the newsroom (Spilsbury, 

2018). It was proven that whilst holding a qualification may be necessary, there was 

need to possess more than just the qualifications. The reality from the study however 

is that the proportion of people thinking of their qualification to be relevant had 

increased between 2002, 2012, and 2018. Spilsbury added that the role of journalism 

qualifications is increasingly becoming important at a time when public confidence in 

journalism is in question, mostly due to an increase in misinformation and 

disinformation.  

Over the years, sourcing for stories has evolved with some journalists turning 

to social media to get information on stories they are working on. The study by NCTJ 

revealed that out of the 885 journalists who responded on how they source for stories, 

42% of the respondents use traditional forms of sourcing this being face to face and 

telephone interviews, while 28% use social media and another 12% use online search 

engines. The remaining 6% mentioned that they use other forms of news alert tools to 

source for information (Spilsbury, 2018). Confidence, however, was placed on the 

traditional forms of sourcing, this being face to face interviewing. This could be due 

to the fact that verification of online news sources is difficult for most journalists. 

Online engagements with sources has also become a norm with 45% of the 

respondents taking some time off ,  to engage in online discussions and debates with 

people who read and watch their content (Spilsbury, 2018). 
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Conceptual Framework 

Figure 2.1 conceptual framework of this study. 

 

Figure 2.1: Conceptual Framework 

Source: Author (2021) 

In response to the digital newsroom shift that is taking place globally, noted 

that educators were seeking ways to better prepare students for accomplishment in 

contemporary journalism careers (Bor, 2014). The main challenge was in designing 

and developing coursework with opportunities for critical self-reflection and 

independent learning that encourages students to be innovative and creative (Mensing, 

Journalist innovation 

An Employable Journalist 

Technological knowledge 

Job skills and attributes 

Skill gaps  
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2017). Journalistic boundaries and roles are rapidly changing (Carlson & Lewis, 

2015). A student’s innovation and creativity is enhanced by their ability to navigate 

and adapt to technological disruptions once they have been empowered with the right 

competencies (skills, attributes and attitudes). All this embody the competent 

journalist ready to operate in the newsroom of the future.  

Summary 

Competence has been investigated from different disciplines and perspectives, 

and can simply  be explained as an individual's ability to interact appropriately and 

effectively with another person in a specific context. A review of previous studies 

show that journalists possess a level of  awareness of relevant history and current 

affairs, but require more  analytical thinking,and   expertise in the specific subjects 

that they report. Other skills include: ability to handle scientifically based knowledge 

about a certain area,  having a proficiency of journalistic skills and must be able to  

conduct themselves within the framework of journalistic dictatesandethics. While 

there are available studies on the profession of journalism, these studies have not 

examined in detail the key competences required for the practice of journalism in 

Kenya.  

Paulo Freire’s education theory is widely acclaimed and recognized for its 

intrinsic humanism. Friere (1993) inquired… “how can anyone dialogue about 

linguistics if the teacher refuses to create the pedagogical conditions that will 

apprentice students into the new body of knowledge?” (p. 18). It is at the training 

stage that an analytical and curious journalist is made. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

Introduction 

Polit, Beck, and Hungler (2004) defined methodology as a way of gaining 

arranging, and analyzing data. In essence,  decisions on what methodology  to use  

depends on the nature of the research questions. This chapter presents an overview of 

the methodology that was used in the study. In addition, the discussion covers the 

research design, target population, sampling, data collection instruments, and data 

analysis as well as ethical considerations. 

Research Design 

Research design has been described as a strategy, structure, and plan of 

inquiry to obtain answers to research questions and control variance (Patten & 

Newhart, 2017). In addition, a research design is the plan of action a researcher adopts 

in answering the research questions of a study subsequently setting up the framework. 

This study is concerned with what, how, and why journalists perform their activities 

the way they perform or appreciation of their work by the employer. 

A  descriptive research design was adopted for this study. Creswell and 

Creswell (2017) defines  descriptive research design as a scientific method involving 

observation and description  of the behavior of a subject without influencing behavior 

in any way. A descriptive design was selected for this study because of its rich 

descriptions re and the ease with which a researcher could obtain the participants’ 

opinions. Descriptive research allows the researcher to elucidate specific 

characteristics of subjects under study. To achieve the research objectives the 

researcher employed both quantitative and qualitative approaches to collect data.  
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Population 

A population has been defined as the entire aggregation of cases that can meet 

a designated set of criteria (Polit & Beck, 2014). This study’s population was 

journalists, editors, and media practitioners working in newsrooms.  

Target Population 

The target population is the combinationof cases about which the researcher 

would like to generalize. The target population for this study  was an aggregate of  

those practicing journalists, media editors, and media managers at various media 

organizations in Nairobi County. The appropriateness and criteria  to be  included in 

the study under discussion was that one should have been working in a specific media 

organization and actively exposed to the practice of journalism. 

Table 3.1: Target Population 

Category Frequency 

Practicing journalists 4000 

Editors  23 

Total 4023 

Source: MCK (2019) 

Sample Size 

To obtain the desired sample size for the study with the population of 4023, 

Nassiuma’s (2000) formula was used as shown; 

n  =        N (cv
2
) 

           Cv
2
 + (N-1) e

2 

Where n= sample size 

 N = population (4023) 

 Cv= coefficient of variation (take 0.6) 

 e= tolerance of desired level of confidence (take 0.05) at 95% 

confidence level) 
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n  =        4023 (0.6
2
)   = 138.99 (rounded to 139) 

           0.6
2
 + (4023-1) 0.05

2 

Table 3.2: Sample Size 

Category Frequency Sample Percentage 

Practicing journalists 4000 127 91% 

Editors  23 12 9% 

Total 4023 139 100% 

Source: Author (2019) 

Sampling Techniques 

This study used stratified random sampling in selecting study participants. In 

this technique, the researcher first divided the population into groups based on a 

relevant characteristic and then selected study participants within those groups. In this 

study, stratified random sampling was used because the researcher sought to ensure 

that specific subgroups of people were adequately represented within the sample. 

Moreover, this sampling technique was used to ensure adequate representation of all 

institutions under study. 

Data Collection Instruments 

Data collection has been defined as the picking of data needed to speak to a 

research question. Structured data collection was applied in quantitative research, and 

this entailed asking  closed ended  set of pre-determined issues that were generally 

answered in a specified structure. 

In this study,  questionnaires were self administered. . Polit and Beck (2014) 

defined a questionnaire as an instrument for collecting self-reported material from 

respondents through adminisyering the question through asking set of questions to 

respond to particular issues that a study hopes to find answers toThe utilization of 

structured questionnaires has been seen as  enhancing the objectivity  of research and 

supports numerical assessment. The research respondents were subjected  to a series 
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of pre-determined issues presented by the researcher. The questionnaire  contained 

prepared close-ended items and a rating scale with pre-determined reply choices  for 

respondents  to select from  

Types of Data 

The study  used open and close ended questionnaiirres to collect both 

quantitative and qualitative data.. 

Quantitative data was then cleaned up and codedfor analysis through  

computation of descriptive statistics. The Statistical Package for Social Sciences 

(SPSS version 22.0) was used to run illustrative statistics such as frequency and 

percentages to present  data in form of tables and graphs based on  research purpose 

and  researchobjectives 

The qualitative data on the other hand that were generated from open-ended 

questions was, cleaned up and  categorized into themes  predetermined in accordance 

with research objectives and reported in narrative form along with quantitative 

presentation. The qualitative data was complementary and was used to reinforce the 

quantitative results. 

Data Collection Procedures 

The researcher  obtained consent for  participation from the already 

purposively selected study participants  responsible for various journalistic duties. 

The researcher personally distributed the questionnaires to the selected study 

participants. The majority of the questionnaires were distributed to the selected 

known big six media houses, these being: Nation Media, KBC, Standard Media, 

Royal Media Services, Radio Africa Group, and MediaMax Group as they contained 
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the bulk number of practicing journalists, therefore, would be seemingly 

representative of the journalistic population in Kenya.   

The researcher also  worked in some instances  with the editors to distribute 

the questionnaires. After an introduction to the journalists of the researcher by the 

editors, the researcher  went ahead to explain the need and purpose of  the study, and 

the benefits and significance of the study, the researcher then assured the respondents  

confidential and quaranteed anonymity of their responses. The questionnaires were 

left and picked up after a few days once they were returned to the editors in sealed 

envelopes. 

Pretesting 

Pre-testing of an instrument is done to determine its accuracy in answering the 

objectives of the studyhence checking for  validity (Brink, 1998).  Pre-testing also 

quarantees  that Validity, often referred as the extent to which an instrument measures 

what it was designed to measure (Polit & Beck, 2014). The researcher pre-tested the 

questionnaire prior to data collection  and made some adjustments  based on the pre-

test responses. The pre-testing was  conducted  by exposing the data collection 

instruments  to a small community radio named Pamoja FM. The  pre-test involved  

17 journalists (12 reporters & 2 interns) and 3 editors that are based in the studio that 

is in Nairobi.  

Upon retrieving the from the respondents, they were  checked for 

completeness and assessed for both  face and content validity. According to Politik 

and Beck(2014), when an instrument mesuares what it was intended to measure it is 

termed as meeting the face validity while content validity is described as adequacy of 

the sample of the study chosen and the items for the constructs under study.  

Reliability 

Daystar University Repository

Library Archives Copy



 

54 

 

Reliability means the likelihood of obtaining the same results when the 

researcher measures the same variable repeatedly , or when more than one person 

measures the same variable (Groot & De Brink, 2000). As such, reliability relates to 

the measurement accuracy of the data collection instrument. An instrument can be 

said to be reliable if its measurement accurately reflects the true scores of the attribute 

under investigation (Polit & Beck, 2014). 

In this present study, the instrument was submitted to reliability testing before 

and  after the completion of data collection. The researcher calculated the Cronbach’s 

Coefficient Alpha scores. The Cronbach’s Coefficient Alpha wwas calculated to test 

the reliability of the questionnaire, with specific reference to its internal consistency. 

In this case, the internal consistency was described as the extent to which a group of 

items measured the same construct, as evidenced by how well they varied together or 

intercorrelate. Therefore, a high degree of internal consistency enabled the researcher 

to interpret the composite score as a measure of the construct (Blodgett, Green, & 

O'Connor, 2016). For example, assuming the scales can effectively measure the 

underlying construct, in this case, the journalist training, the researcher  found high 

estimates of t internal consistency.  

Data Analysis Plan 

Polit and Hungler (1999) defined  data analysis as the systematic organization 

and synthesis of research data, and/or the testing of a research hypothesis using  data. 

Data Analysis plan therefore, is the process right from the collection of data, making 

sense of the data collected and the process of describing what the data mean. This 

research study was descriptive in nature and therefore explanatory data were 

estimated. Descriptive statistics “enable the researcher to reduce, summarize and 

describe quantitative data obtained from empirical evidence” (Polit & Beck, 2014, p. 
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716). To enhance data management, the researcher coded the respondents’ responses 

in preparation for data capturing, using SPSS 22.0 for Windows. The coding system 

for each section in the questionnaire was indicated on the questionnaire. The 

descriptive statistics were computed to encapsulate the participant’s responses to each 

provided item in the questionnaire. 

Ethical Considerations 

Research ethics refer to a system of principled ideals that  involves the extent 

that research procedures adhere to specialized, legal, and societal compulsions to the 

study participants (Polit & Beck, 2014). In this study, the researcher complied with 

the  dictates of the research permit  as described by the National Council of Science 

and Technology (NACOSTI). The researcher further complied with the Daystar 

University ethics review board requirements that ensured that the researcher paid 

attention to the participants rights to confidentiality, anonymity and privacy at all 

times.  A further letter of introduction to the research sites was obtained   from the 

Head of Department.  

The researcher obtained  informed consent from the research participants. after 

providing  adequate information regarding the research, understanding why their 

responses were critical and knowing that they were free to withdraw at any stage of 

data collection if they so wished.  (Polit & Beck 2014). The researcher introduced 

herself, giving the details of what the respondents were to do and why they needed to 

participate.  explanations of the nature and purpose of the study and the importance of  

respondents  participation was highlighted by the researcher and throughout the 

research , all ethical considerations were adhered to from data collection, handling 

and analysis all through report writing.. 
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To protect the integrity of scientific data, the researcher desisted from shaping 

the data but only  reported data as was collected.hence  restricting self to what was 

actually done. In addition, the study participants were not influenced in  any way to 

maintain views held by the researcher. 

Summary 

Descriptive research was conducted to acquire the views of journalists and 

editors on key competencies required for the practice of the journalism profession in 

Kenya. These participants  were asked to  freely  give  honestviews on various aspects 

of their experiences as they went about their everyday workings as Journalists. Data 

was collected through  structured questionnaires comprising mainly of closed-ended 

questions ,Likert scale as well as open ended questions. The raw data were subjected 

to descriptive numerical analysis. The study utilised various measures to enhance data 

quality and to ensure that ethical principles are complied with.  
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

Introduction 

The study sought carried out an investigation into the key competencies 

required for the practice of journalism in Kenya. Data was collected through a 

structured questionnaires with both closed and open-ended questions from  

respondents. Data editing and reconciliation was undertaken before data analysis was 

commenced. This was essential to avoid incoherent data which could lead to reaching 

or making wrong conclusions and drawing wrong inferences. This analysis adopted a 

quantitative and qualitative method. Data was entered using excel sheets and exported 

to SPSS for analysis. 

Analysis and Interpretation 

Response Rate 

A total of 139questionnnairres were administered to respondents . At the end 

of the study, only 130 questionnaires were returned, with nine  were poorly filled, 

making the researcher regard them as spoilt. Returned questionnaires were coded, 

entered to SPSS, and analyzed; the overall response rate was 90% (Figure 4.1). The  

high response rate for this type of study was   attributed mainly to three factors: clear 

and simple designed questionnaires, respondents were well briefed about the content 

and purpose of the survey, and were guaranteed that their responses would be treated 

in the strictest confidence and their anonymity observed during data collection, 

analysis and even in reporting of data. Lastly, the high response rate was also 

attributed to the respondents’ enthusiasm and willingness to participate in what they 

considered as an interesting subject to put their views across, considering that this is 
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their field of expertise that will contribute to the improvement of the sector. Figure 

4.1 presents the response rate. 

 
Figure 4.1: Response Rate 

Demographic Characteristics of Respondents 

This section presents the demographic characteristics of respondents, and the 

results have been presented in the following subsections. 

Gender 

The majority of the respondents, 66%, were male compared to 34% who were 

female. The explanation could be that more men work in the media sector, but in 

general, the study’s respondent’s gender was representative of all categories. Figure 

4.2 illustrates the gender of the respondents. 
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Figure 4.2: Gender of the Respondents 

Level of qualification 

Regarding the level of education, many respondents at 46% had attained a 

diploma, followed closely by 39% who had a bachelor’s degree. Another 9% 

indicated to have master’s qualification while respondents with PhD comprised 55 of 

the total respondents. This means that all the respondents were literate enough to 

understand the contents of the questionnaire, and this might have contributed to a high 

response rate as they understood the questions. Figure 4.3 presents the level of 

education of the respondents. 

 
Figure 4.3: Level of Education 
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Years in journalism practice 

The study findings show that there were few journalists with over 16 years of 

experience in the practice of their profession. Figure 4.4 reveals that 41% of the 

journalists who participated in the study had between 0 and 3 years of work 

experience, 27% had 4-7 years and 20% with 8-11 years, and lastly, 8% had 12-15 

years or over the years. The years in journalism practice of the respondents were as 

shown in Figure 4.4. 

 
Figure 4.4: Years of Practice 

Medium 

The study sought to understand the area or work or medium that the journalists 

represented. It found that majority slightly over half of the journalists worked for 

radio while 27% print. There were a few working online while 20% reported for 

television. This representation of respondents reflects the distribution of various 

mediums where studies show radio is a leading source of news and that its coverage is 

wide, meaning more employment of journalists in Radio. Figure 4.5 presents the 

medium that the respondents represented. 
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Figure 4.5: Medium 

Area of specialisation 

Regarding the area of specialization, the study found that all categories  that 

were predetermined  by the researcher of fields were represented in this study, 

indicating diversity in terms of sources of information. The majority, 47%, were field-

based reporters, followed by editors (25%) and freelancers and news anchors, who 

comprised each with 14% of the total respondents who participated in the study. 

Considering all these categories of media professionals play a crucial role in the news 

stories, it becomes essential to interview them to understand the key competencies 

required for the practice of journalism. The area of specialization is shown in Figure 

4.6. 
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Figure 4.6: Area of Specialisation 

The Extent of Journalists’ Innovation 

Level of organizational acceptance of innovativeness in content generation. 

The study findings reveal some high levels of organizational acceptance of 

journalists’ innovation in content generation; for example, the study found that 32% 

and 28% agreed and strongly agreed, respectively, that they have been generating 

content that is acceptable to the employer. In addition, 27% could neither agree nor 

disagree about acceptance of their content. Few were in disagreement. Figure 4.7 

illustrates the level of organizational acceptance of innovativeness in content 

generation. 
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Figure 4.7: Level of Organizational Acceptance of Innovativeness in Content 

Generation 

Moreover, about respondents level of knowledge of the business of the media, 

36% of the respondents  indicated  to strongly agree, while 27% agreed, suggesting 

that having knowledge of the business of media played an important role in the 

practice of Journalism. However,18% of the journalists who participated in the study 

did not see it as essential element to the journalism field, while 24% could neither 

agree nor disagree with the statement. Figure 4.8 presents the results. 

 
Figure 4.8: Having Knowledge of the Business of Media 

Inadequate knowledge on newsgathering among journalists leads to retraining 
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When asked to state whether inadequate knowledge of news gathering among 

journalists can influence their retraining, an overwhelming majority, 71%, believed 

that employers have often recommended retraining for journalists who do not 

demonstrate skills and knowledge of gathering news. However, while 10% could 

neither agree nor disagree, 7% indicated their level of agreement as strongly disagree, 

and 12% disagreed. 

An interview with editors reveals mixed responses with regard to the 

knowledge of journalism graduates who enter the newsroom. Some admitted to some 

journalists exhibiting attributes of good journalism on the first day of reporting to 

work. 

We have journalists who will step into newsroom and you can tell he/she is 

ready for the task, from the way he/she pitches the story., to the research and final 

product (Editor, March 2020). 

Figure 4.9 shows the findings on inadequate knowledge on newsgathering 

among journalists leads. 

 

 
Figure 4.9: Inadequate Knowledge on News Gathering among Journalists 
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Investment on journalist’s innovation centers to enhance skills and knowledge 

The study findings show that a majority, 45% (29% strongly disagree and 16% 

disagree), stated that most media houses in Kenya have not invested in journalists’ 

centers, which is essential in enhancing the skills and knowledge of the journalism 

graduates. However, 36% noted that there are some media houses with such facilities 

and 20% could neither disagree nor agree. Figure 4.10 presents the results on the 

investment in journalists’ innovation centers to enhance skills and knowledge. 

 
Figure 4.10: Investment on Journalists’ Innovation Centres to Enhance Skills and 

Knowledge 

The Levels of Technological Knowledge of Journalists 

This section examined the level of technological knowledge of the journalists 

in the practice of the journalism profession at a time when technology is advancing at 

a high rate. The findings have been presented in the following sections: 

Importance of multimedia and digital skills as key requirements for journalists 

Almost all the journalists who participated in the study believed that in the 

digital era, multimedia and digital skills are some of the requirements that are 
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considered when hiring journalists. However, 10% of the respondents do not see these 

skills as required by employers to be possessed by journalists in their practice and 5% 

could neither agree nor disagree.  

Interviews with editors revealed that they perceive that journalism schools 

don’t provide adequate skills to the journalism graduates. One editor responded that 

media houses tend to organize skills-based training for graduates to help them execute 

their duties. 

Schools of journalism do not provide these skills. It has forced media houses 

to start their own training programs to equip fresh graduates with the necessary tools 

to be relevant in the modern newsroom (Editor, March 2020). 

Figure 4.11 shows the importance of multimedia and digital skills as key 

requirements for employment for journalists. 

 
Figure 4.11: Importance of Multimedia and Digital Skills as Key Requirements for 

Employment for Journalists 

Most journalists can record and edit audio or video 

Figure 4.12 presents findings on recording and editing of video or audio. 

Nearly 20% of the total respondents noted that most journalists are not able to record 

and edit audio or video, which is required to improve the presentation of stories. 
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Nevertheless, a majority of the respondents, about one-third, 34%, agree and 26% 

strongly agree and lastly, 21% of the respondents could neither disagree nor agree. 

 
Figure 4.12: Journalists’ Ability to Record or Edit Audio or Video 

Journalists can tell stories with design and visuals that attract audiences 

Although most of the journalists who participated in the study could tell 

stories with design and visual aids that attract audiences, about 21% could neither 

agree nor disagree, making it a challenge to assess their skills on a combination of 

different formats in reporting/covering events. The study findings show one-fifth 

believe that some journalists cannot use visuals and designs in telling their stories.  

Table 4.1: Journalists can tell Stories with Design and Visuals that Attracts Many 

Audiences 

  Frequency Percentage 

Agree 51 38% 

Disagree 13 10% 

Neither disagree nor agree 32 24% 

Strongly agree 31 23% 

Strongly disagree 7 5% 

Total 134 100% 
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Journalists’ navigation and engagement of the audience in storytelling 

Table 4.2 shows the findings on journalists’ navigation and engagement of the 

audience in storytelling. 

Table 4.2: Journalists’ Navigation and Engagement of Audience in Story Telling 

  Frequency Percentage 

Agree 25 19% 

Disagree 0 0% 

Neither disagree nor agree 5 4% 

Strongly agree 99 74% 

Strongly disagree 5 4% 

Total 134 100% 

Asked to state whether journalists in Kenya can navigate and engage their 

audiences in storytelling, a majority, 74%, indicated strongly agree, with 19% stating 

agree. Although most agreed, very few, only 4% could not agree, while 4% of the 

respondents could neither agree nor disagree. There were differing views during an 

interview with editors, with some arguing that while most journalism graduates tend 

to engage with audiences through storytelling, there has been a challenge in handling 

diverse audiences and poorly handling the programs. 

It is true journalism graduate navigate and engage well with their audiences 

but then the issue arises when discussing some complex topics which requires some 

in-depth analysis. This is where the problem arises and some journalists encounter 

challenges in moderating or providing information to their audience (Editor, March 

2020) 

. 

Table 4.3: Journalists’ Ability to Tell Stories with Audio, Visuals to Attract Audiences 

  Frequency Percentage 

Agree 25 19% 

Disagree 1 1% 

Neither disagree nor agree 5 4% 

Strongly agree 99 74% 

Strongly disagree 4 3% 

Total 134 100% 
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Emerging Job Skills and Attributes Critical to the Practice of Journalism 

In this section, the study sought to examine the job skills and attributes that are 

very important to the practice of journalism in Kenya in today’s context. The findings 

have been presented in the following sections as guided by the objectives. 

Training of journalists on language and critical thinking by employer 

When asked to state their level of agreement on language and critical thinking, 

it was noted that most media houses had to train their journalists on languages and 

critical thinking skills because they demonstrated poor mastery of these skills, 22% 

could not disagree nor agree. In addition, while 31% agreed, 19% strongly disagreed, 

and 10% strongly agreed, 18% disagreed. This goes to demonstrate the value of 

journalists’ continuous learning of language and critical thinking as essential in the 

profession. Figure 4.13 illustrates the training of journalists on language and critical 

thinking by an employer. 

 
Figure 4.13:Training of Journalists on Language and Critical Thinking by an 

Employer 
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Most journalists in Kenya lack self-drive needed to enhance their work 

Table 4.4 presents findings of respondents’ level of agreement on the value of 

self-driven competencies among journalists. It shows that a majority of the 

respondents (38%), about 51, believe that most journalists in Kenya possess self-

driven skills that can help them enhance their performance. However, about 32% see 

journalists as lacking this crucial skill. More interestingly, 30% could neither disagree 

nor agree, and this might mean such respondents might feel their opinion is not worth 

selecting or they don’t have strong thoughts on the statement. 

Table 4.4: Most Journalists Lack Self-Driver Required to Enhance Their Work 

  Frequency Percentage 

Strongly agree 8 6% 

Strongly disagree 24 18% 

Disagree 27 20% 

Agree 35 26% 

Neither disagree nor agree 40 30% 

Total 134 100% 

Time management was crucial to the work of journalism 

Table 4.5 presents the study findings, which reveal the critical role of 

managing time for journalists because they often find themselves chasing deadlines 

and constantly working under pressure. As illustrated in Table 4.5, nearly 94% of the 

journalists agreed that time management for any journalist was essential, and 

adherence should  be a priority.  

Table 4.5: Time Management is Crucial for the Work of Journalism 

  Frequency Percentage 

Agree 14 10% 

Disagree 2 1% 

Neither disagree nor agree 3 2% 

Strongly agree 113 84% 

Strongly disagree 2 1% 

Total 134 100% 
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Active listening helps them comprehend the information and respond thoughtfully 

Figure 4.14 presents the study findings on the importance of active listening 

among journalists. It shows that an overwhelming majority, 94%, agreed that active 

listening among journalists helps them in comprehending the information and 

responding thoughtfully and helps in producing accurate stories (Table 4.4). 

 
Figure 4.14: Active Listening Help in Comprehension of Information 

Skills Gaps Identified among Journalism Graduates 

In this section, the study presents findings on the skill gaps identified among 

journalism graduates as reported by the respondents. The findings have been 

presented in several subsections, as shown below. 

Journalism graduates lack research skills 

This section seeks to examine gaps in research skills that are identified among 

journalists in Kenya. The study found that a majority (30%) of the journalists 

interviewed could neither disagree nor agree that journalists lack research skills. An 

additional 22% disagree, and 19% strongly disagree that journalism graduates lack 

research skills. However, there are those (19% agree and 10% strongly agree) who 

believe some journalists have research skills that help them in news gathering and 
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also in producing well-researched, quality journalism across a range of platforms. 

Table 4.6 shows the results on journalism graduates' research skills. 

Table 4.6: Journalism Graduates Research Skills 

  Frequency Percentage 

Agree 26 19% 

Disagree 29 22% 

Neither disagree nor agree 39 29% 

Strongly agree 13 10% 

Strongly disagree 27 20% 

Total 134 100% 

Journalists are unable to formulate unique ideas needed in the practice of journalism 

As shown in Table 4.7, nearly 61% (27% disagree and 32% strongly disagree) 

of the journalists noted that journalists in Kenya are unable to formulate unique ideas 

needed for the practice of journalism. The study findings also reveal 20% on overall 

indicated their level of agreement, suggesting some journalism graduates have 

demonstrated the ability to generate new and unique story ideas.  

Table 4.7: Journalists Ability to Formulate Unique Story Ideas 

  Frequency Percentage 

Agree 19 14% 

Disagree 36 27% 

Neither disagree nor agree 26 19% 

Strongly agree 8 6% 

Strongly disagree 45 34% 

Total 134 100% 

Ability of journalist to work and interact with sources 

When asked to state whether journalists could work and interact with sources, 

30% agreed, followed by 22% who could neither agree nor disagree. Moreover, 19% 

stated disagreed, while 16% strongly disagreed and 12% strongly agreed.. 
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Table 4.8: Journalists Ability to Interact with Sources 

  Frequency Percentage 

Agree 42 31% 

Disagree 25 19% 

Neither disagree nor agree 29 22% 

Strongly agree 16 12% 

Strongly disagree 22 16% 

Total 134 100% 

Knowledge of journalism graduates on the media landscape in Kenya 

The study also examined the respondents’ knowledge of the overall media 

landscape in Kenya and its importance to the profession of journalism. The study 

findings reveal that journalists were almost equal in terms of the level of agreement as 

to whether graduates understand the media environment in Kenya prior to joining the 

job market. For example, while 25% indicated disagree, 23% stated agree, with 14% 

and 15% strongly agree and strongly disagree, respectively. A total of 29% of the 

respondents could neither agree nor disagree with the statement. Figure 4.15 presents 

the journalists’ knowledge of the media landscape in Kenya. 

 
Figure 4.15: Journalists’ Knowledge of the Media Landscape in Kenya 

Various Competencies in Journalism Profession 

To test the importance of various competencies in the journalism profession, 

the study used six variables and ranking using the mean scores and standard deviation 
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as given in table 8. It is clear from the findings that journalistic skills such as 

interviewing, reporting, writing, video editing, social media management, 

photography, and multimedia work were ranked highly, with a mean score of 2.0632 

and standard deviation of 0.5847. This finding suggested that employers required 

these skills for one to be considered for employment. The second important 

competency is general competence (broad and intellectual perspective, critical 

thinking), with a mean score of 2.0126 and standard deviation of 0.4547. Third is 

emergent values (thoroughness, adaptability, interpersonal skills) with a mean score 

of 1.6922 and a standard deviation of 0.3943. As shown in Table 4.9, with a mean 

score of 1.6483 and a standard deviation of 0.4638 was the fourth most important 

competency required by employers with professional values and mass communication 

placed in fifth and sixth respectively. Overall, the average mean score is 1.7302. 

Table 4.9: Rating Various Competencies’ in The Journalism Profession 

Summary of Key Findings 

Journalism continue to experience dynamic shifts   in its professional 

standpoints as well as the  required skills.This reality is however common to many 

occupations because of the constant changes driven by the emergence of new 

Competencies Mean 

Std  

Deviation Rank 

Journalistic Skills (interviewing, reporting, 

writing, video editing, social media 

management, photography, and multimedia 

work) 2.0632 0.5847 1 

General Competence (broad and intellectual 

perspective, critical thinking) 2.0126 0.4547 2 

Emergent Values (thoroughness, adaptability, 

interpersonal skills) 1.6922 0.3943 3 

Subject Competence (Environmental and 

science journalism) 1.6483 0.4638 4 

Professional Values (Objectivity, advocacy) 1.4921 0.3966 5 

Mass Communication Knowledge 

(communication theory, emotional, statistics) 1.4728 0.4371 6 

Average 1.7302     
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technologies. It is noticeable from the findings that innovation, enhanced knowledge 

levels in changing technologies, and the emergence of skills and attributes continue to 

become critical in the practice of journalism.  

The findings from the study agree with previous studies, which reported that 

increased emphasis on web/multimedia skills for broadcast newsrooms and the 

emergence of social media and mobile content delivery was desired skills for getting 

one hired in the newsroom (Wenger et al., 2010). Job placements searching to recruit 

journalists have over time indicated the need for one to have social media and website 

navigation skills. Editors have again begun to favor journalists who have large reader 

followings, especially on social media (De Beer et al., 2017).   

Although the literature review notes that studies in journalism have separately 

dealt with the skills and knowledge areas (Berkeley, Bender, Gregg Peaster, & 

Saunders, 2009; Mensing, 2017; Nordenstreng, 2008; Singer, 2008), the findings from 

this study demonstrate that as technological changes affect the practice of journalism. 

Journalists working in media outlets must adapt and acquire new competencies while 

developing those that served them well in the past. Stassen (2010) suggested that, in 

addition to mobile literacy, social media literacy is now an essential element of 

journalism and, subsequently, journalism education.  

The study findings illustrate that knowledge areas and skills of newsroom 

journalists are largely developed in the newsroom. However, it can be argued that 

beginners are in a stronger position in a competitive situation against others vying for 

the same position when they are equipped with more journalism competencies, such 

as multimedia skills and reporting skills. The interviews reveal that the newsroom can 

be a learning center. 

The study findings yielded detailed information about journalism 
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competencies. It related the competencies to the experiential stages to provide a 

coherent competency development perspective of the journalist. With the combination 

of the two methodologies, it is possible to develop a competency model for the 

traditional print newsroom becoming a convergent, multiplatform news delivery 

center. Newsroom journalists were not perceived by the experts as averse to learning 

through classrooms and classrooms had much to learn from newsrooms about creating 

a more relevant curriculum. When the competencies required for performing a 

newsroom-specific role are completely described in a model, it can become a 

recruitment aid. The role descriptors in terms of competencies can be used in job 

advertisements, and applicants can be checked against the requirements.  

Interestingly, editors had no problem with the entry of non-journalists and 

non-graduates into the industry, yet they observed in dismay as the new entrants 

lacked requisite skills that would make them versatile to the changing world. When 

interviewed, most of them held thoughts that proper regulation was the missing link 

and was what is required to ensure the adherence to the Code of Conduct for the 

practice of journalism. One editor pointed out that it would be better to train a non-

journalist who had passion than to hire a journalist who lacked the passion and drive 

to be inquisitive.  

Summary 

Descriptive research was conducted to know the views of journalists and 

editors on key competencies required for the practice of the journalism profession in 

Kenya. Data was collected by means of a structured questionnaire comprising mainly 

of closed-ended questions and a Likert scale. The raw data was subjected to 

descriptive statistical analysis. The study employed various measures to enhance data 

quality and to ensure compliance with that ethical principles. 
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CHAPTER FIVE 

DISCUSSIONS, CONCLUSIONS, AND RECOMMENDATIONS 

Introduction 

This chapter discusses the findings in light of set objectivesand also the 

theoretical framework used and whether or not there are synergies of the findings with 

previous studies or deviation.The chapter them draws conclusions and makes 

recommendation based on the findings of the study. 

Discussions of Key Findings 

This study investigated key competencies required for the practice of 

journalism in Kenya. In particular, the study explored the extent of journalists’ 

innovation in the practice of journalism in Kenya, determined the levels of 

technological knowledge of journalists practicing journalism in Kenya, investigated 

emerging job skills and attributes critical for the training of journalism in Kenya, and 

examined skill gaps identified among journalism graduates in Kenya. 

Overall, the study achieved a high response rate of 98%, and this can be 

attributed to clear and simply designed questionnaires, which allowed respondents to 

fill without difficulties. The study findings showed  that majority (66%) of the 

respondents  were men, while  in terms of academic qualification, most had diplomas 

at 46% and bachelors at 39%. This level of literacy might have contributed to the high 

responses since they understood the questions. Moreover, three-quarters of the 

respondents had between 0-7 years experience in the practice of journalism in Kenya, 

with a majority being those who had four years or less experience. In addition, most 

of the respondents, 51%, worked for radio and print at 27%, and they operated as field 

reporters at 47%, followed by editors at 25% of the total respondents.  
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Exploring the Extent of Journalist’s Innovation in the Practice of Journalism in Kenya 

The study findings showed that innovation in the practice of journalism plays 

an important role as journalists can create effective content. Other studies have 

supported this notion. For example, Hirst and Treadwell (2011) discovered that 

students believed that social media, which is in itself an innovative way of 

communicating, was a commanding tool for journalists. They also pointed out that 

though this is the case, the students admitted that their experiences in using social 

media did not give them the self-assuranceto use the technology in a professional 

capacity and as a medium for producing news. They concluded that social media 

“must form part of the content during lectures and coursework. Despite social media 

competence being a requirement by the industry, institutions are yet to embrace it 

fully in media training with a number of media training institutions lacking the 

resources to maintain a properly functioning multimedia classroom environment for 

practical education and training (De Beer et al., 2017). In as much as Durkheim 

(1956) emphasized that educational practices shouldrespond to and remain 

sufficiently flexible to the changing needs and ideas that emerge in an inevitably 

evolving society, a critical dimension that must be interrogated is whether the trainers 

have the capacity to impart these skills to the trainees. 

A significant number of the respondents, 71%, agreed that any journalist with 

inadequate knowledge of newsgathering is a good candidate for employee retention. 

The editors interviewed also admitted to having to retrain some new recruits to fit the 

organizational house style. Editors  on the other hand required journalists who could 

operate in an ever-changing newsroom without additional training (De Beer et al., 

2017). It is also fair to note that not all employers seek the same skills in a prospective 

employee. Every skill set required of trainee journalists varied depending on the 
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organization and the position on offer (Bor, 2014). 

Knowledge in the business of media is also becoming the norm for journalists. 

Reese (1999) noted that the professional autonomy of journalism had declined with 

the eroding wall between the business and editorial sides . Notably, there was a 

growing influence of newspaper chain conglomerates with an ever-increasing drive 

for profits. The study established that more than half of the journalists interviewed 

were of the opinion that knowledge of the business of media enabled one to become a 

better journalist.  

To Find Out Levels of Technological Knowledge of Journalists Practicing Journalism 

in Kenya 

The study findings show that nearly all the respondents strongly believed that 

having multimedia and digital skills is non-negotiable consideration for 

employability. However, data also showed that a considerable proportion did not see 

these attributes as significant enough, an indication that there was and still is a lack of 

knowledge in certain areas of technology among the journalists. Usher (2015) 

acknowledged that a “digital first” mindset was increasingly being accepted in small 

and large print newsrooms. The study findings revealed that digital publishing can 

compress the timescales for journalists and newspaper production staff. 

Some media training institutions did not have the facilities and equipments, 

such as broadcast studios, editing suites, and digital processing machines. Most 

hadobsolete technology, which compelled journalism students to seek further training 

elsewhere immediately after leaving college or while on the job (Oriare, Okello-

Orlale, & Ugangu, 2010). The study has proved this statement to be in tandem with 

the sentiments as most of the respondents admitted to requiring help on how to 

incorporate audiovisuals in editing and publishing content within a social media 
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website interfaces. Some of the respondents, however, felt that it was a challenge to 

be expected to interact with audiences beyond seeing them as news sources.  

To Investigate Emerging Job Skills and Attributes Critical to the Practice of 

Journalism in Kenya 

Most of the journalists who participated in the study consented on some 

essential skills and traits for today’s journalists. The findings showed that mastering 

journalism language influenced stories of professional values and practice and the 

ways its conceptualized readership or listenership. Though there are new set skills that 

are required for journalists to easily operate in the current newsroom, the basics have 

not changed, and the core skills are still a requirement to get employed. Such skills 

include writing, critical thinking, and a mastery of language, which remain some of 

the core basics for one to perform their journalistic assignments in the newsroom 

easily.   

Study findings further showed that almost all the respondents agreed that time 

management is critical in journalists’ work because the journalists often run their days 

and devise their work methods in an anticipatory, efficient, and flexible way. 

To Examine Skills Gaps Identified among Journalism Graduates in Kenya 

The study findings suggest that journalists often face several challenges, such 

as getting local stories, dealing with reluctant or unskilled sources, dealing with press 

officers who do not understand the work of a journalist, being looked down upon by 

news sources as well as fellow journalists, and poor pay.  

It is noticeable from the study findings that most journalists lack research 

skills, yet this is a requirement that cannot be negated in the practice of journalism. 

Interpretative journalism is key in building context and making sense out of current 

affairs, and this is an attribute that any journalist ought to nurture to have an impact.  
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Another skill is the ability to interact with sources effortlessly as a skill for 

gathering news. The interaction ability of journalists, even on social media platforms, 

has enabled them to not only get stories and different story angles but to also receive 

feedback from their sources. According to the findings, some journalists cannot work 

or interact with news sources, which might affect their ability to generate story ideas. 

This lack of interaction and engagement has seen many publish stories that use the 

term and quote “anonymous sources” which eventually affects credibility.  

Conclusion 

This study investigated the key competencies required for the practice of 

journalism in Kenya. The study concludes that some journalists did not have enough 

training in technological or new media skills, indicating that there was perhaps too 

much emphasis on theory-based training in Kenyan journalism programs. Moreover, 

the study noted that core journalism skills, such as writing and reporting, though 

being a requirement for one to get hired, may not be emphasized in news 

organizations. It is imperative, therefore, for the researcher to conclude that the 

training of journalists needs to incorporate and integrate digital media and online 

technologies in the course work.  

The importance of information and communication technology in the 

information era is key.  As computers continue to be integrated into every society,  

therein lies a great potential for the improvement and   quality of life for many and in 

particular themedia industry.  

Recommendations 

Based on the data analyzed in the above section, this study presents the 

following recommendations. 
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1. There is a need for media outlets to work closely with journalism schools to 

ensure journalism graduates get both theory and practical aspects of 

journalism to enable them to understand the media environment. 

2. The linkages between media training institutions and the industry are 

strengthened by having journalists, editors, and media managers engage more 

with trainees to share the realities of the newsrooms. These interactions should 

not only happen during cultural days and one-day engagements.  

3. It is important for media outlets to share needs assessment findings with 

journalism schools to enable the schools to focus on best practices for training  

more, on easily translatable skills and attributes. 

Recommendations for Further Research 

While conducting this study, it was quite evident that research content on the 

topic, especially in Africa, was minimal or non-existent. Based on the study and the 

outcome of its data collection, the researcher suggests the following areas for further 

research:  

1. An in-depth interrogation of schools of journalism curricula and the 

curricular’s impact in the preparation of journalists for the newsroom.  

2. A study similar to this current one but with broader coverage  - can consider 

more journalists in community, institutional, and government-funded media. 

3. A comparative study of the performance of journalists trained in media studies 

or mass communication compared with those with certification or degrees 

from other professions. 

4. A study comparing the newsroom performance of graduate journalists with 

that of non-graduate journalists. 
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APPENDICES 

Appendix A: Questionnaire for Journalists  

Dear Respondent, 

This is to request you to help in answering the questions in this questionnaire.  

My name is Ruth Kwamboka, I am pursuing a Master of Arts in 

Communication studies at Daystar University. The topic of this study is: An 

investigation into the Key Competencies required for the practice of Journalism 

in Kenya.  

This study is for academic purpose and your responses will be kept 

confidential.  

 

Section A: Demographic information 

1. Gender 

Male  [  ] Female  [  ] 

2. Level of qualification 

PhD  [  ] Masters [  ] 

Bachelors [  ] Diploma [  ] 

Other   [  ] 

3. Years in journalism practice 

0-3 yrs  [  ] 4-7 yrs  [  ] 

8-11 yrs [  ] 12-15 yrs [  ] 

16 and over [  ] 

4. Area of work 

Print  [  ] Radio  [  ] 

Television [  ] New media [  ] 
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5. Your field 

News Anchor [  ] Field Reporter [  ] 

Editor  [  ] Freelance [  ] 

Section B: 

6. To explore the extent of journalists’ innovation in the practice of 

journalism in Kenya. 

Statement 

a. I am satisfied with my organization’s acceptance 

of my innovativeness in content generation 

b. Having knowledge of the business of media is 

critical to the practice of journalism 

c. I am aware that inadequate knowledge on news 

gathering among journalism graduates leads to retraining  

d. Media houses in Kenya have invested on 

journalist’s innovation centers to enhances skills and knowledge 

of journalism graduate  

 

Section C: 

The questions in the following sections requires that you show your level of 

agreement on the listed statement based on the research objectives for this study. In 

this scale, 1 = Strongly disagree; 2 = Disagree; 3 = Neither disagree nor agree; 4 = 

Agree; 5 = Strongly agree. Please select one option only as your preferred choice. 

7. To find out levels of technological knowledge of a journalist in the 

practice of journalism in Kenya. 

Statement 
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a. Multimedia and digital skills are some of the 

requirements for employers in the newsroom 

b. Most journalists are able to record and edit 

audio or video and hence improved story presentation 

c. Journalists are able to tell stories with design 

and visuals that attracts audiences 

d. It is important for journalists to learn how to 

navigate and engage with audiences on social media 

 

Section D: 

The questions in the following sections requires that you show your level of 

agreement on the listed statement based on the research objectives for this study. In 

this scale, 1 = Strongly disagree; 2 = Disagree; 3 = Neither disagree nor agree; 4 = 

Agree; 5 = Strongly agree. Please select one option only as your preferred choice. 

8. To investigate job skills and attributes emerging today critical to the 

practice of journalism profession in Kenya. 
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Statement 

a. In most instances, the employer had to train 

journalists on language and critical thinking when employed 

b. Most journalists in Kenya lack self-drive needed 

to enhance their work 

c. Time management is very crucial to the work of 

a journalism 

d. Active listening among journalists helps them 

comprehend the information and respond thoughtfully and 

hence produce accurate stories 

 

Section E: 

The questions in the following sections requires that you show your level of 

agreement on the listed statement based on the research objectives for this study. In 

this scale, 1 = Strongly disagree; 2 = Disagree; 3 = Neither disagree nor agree; 4 = 

Agree; 5 = Strongly agree. Please select one option only as your preferred choice. 

9. To examine skills gaps identified among journalism graduates in 

Kenya. 

Statement 

a. Journalism graduates lack research skills 

important in the practice of journalism in Kenya 

b. Journalists are unable to formulate unique ideas 

needed in the practice of journalism in Kenya 

c. Weak ability of journalist to work and interact 

with sources has seen most employers discontinue them from 
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work  

d. Journalism graduates lack sufficient knowledge 

of the media landscape in Kenyan affecting their performance   

 

Section F:  

This section allows you to rate various competencies in journalism profession. 

Please use the provided choices to select the one that suits your response to each items 

as listed in the table below. 

0 = Not Important At All; 1 = Of Little Importance; 2 = Of Average 

Importance 

3 = Very Important; 4 = Absolutely Essential 

Competencies Rate 

 General Competence (broad and intellectual 

perspective, critical thinking) 

  

 Subject Competence (Environmental and science 

journalism) 

  

 Journalistic Skills (interviewing, reporting, writing, 

video editing, social media management, photography, 

and multimedia work) 

  

   

 Mass Communication Knowledge (communication 

theory, emotional, statistics) 

  

 Professional Values (Objectivity, advocacy)   

 Emergent Values (thoroughness, adaptability,   
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interpersonal skills) 
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Appendix B: Interview Schedule for Editors  

Dear Respondent, 

This is to request you to help in answering the questions in this questionnaire.  

My name is Ruth Kwamboka, I am pursuing a Master of Arts in 

Communication studies at Daystar University. The topic of this study is: An 

investigation into the Key Competencies required for the practice of Journalism 

in Kenya.  

This study is for academic purpose and your responses will be kept 

confidential.  

I am requesting to interview you so that I can better improve the findings of 

this study. 

1. I am requesting to interview you so that I can better improve the 

findings of this study. 

2. What is your position in the newsroom? 

3. How long have your supervised, trained or mentored journalists?  

4. Do you think journalists are often creative in news gathering and 

storytelling? (Explain) 

5. How would you describe the level of knowledge among journalists in 

Kenya on mastery of multimedia and digital skills? In this era of convergence, do 

you think journalism graduate are competent enough to generate content for 

converged media with ease? (Explain) 

6. Do you think journalists in Kenya possess the required job skills and 

attributes that can contribute to the practice of journalism profession? Are the 

skills earned in schools of journalism sufficient to grasp issues upon employment? 

(Explain) 

7. What are the skill gaps would identify that confront journalists in 

Kenya especially in news gathering or production of stories? (Explain) 

8. In your opinion, what are key competencies required for the practice of 

journalism in Kenya? (Explain) 
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9. What do you think of the entry of non-trained journalists into 

newsrooms? Do you think it threatens the profession of journalism? (Explain)  
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Appendix C: Ethical Clearance 
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Appendix D: Research Permit 
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Appendix E: Plagiarism Report 
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